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Abstract.
 
The article looks at the problem of realization of the competence approach in 

training bachelors in the field of “Special (Defectological) Education” in connection 

with new requirements to special pedagogical education in accordance with FSES HPE. 

It analyzes the principles, content and specific features of the competence approach des-

ignated by the FSES. Special attention is paid to the notion of “professional compe-

tence” as a result of professional training of future specialists in pedagogical education. 

The author dwells on the corresponding funds of assessment tools presented both in 

teaching guides and in the concrete basic professional educational program 44.03.03 

“Special (Defectological) Education” in the profile “Special Preschool Pedagogy and 

Psychology”. The choice of concrete professional competences (PC-1, PC-3, PC-5, PC-

7, PC-8, PC-11) subject to diagnostics is substantiated. The article evaluates the level of 

formation of the basic professional competences of the fourth year students of a given 

specialty on the basis of results of current testing held in accordance with the assess-

ment materials of a concrete basic professional educational program. The results of 

evaluation of the level of formation of professional competences are analyzed in refer-

ence to the fund of assessment tools designated by the given basic professional educa-

tional program and the institutional levels of attainment. Conclusions are made about 

the level of formation of the competences in terms of realization of the competence ap-

proach in training bachelors of the field “Special (Defectological) Education” in the 

profile “Special Preschool Pedagogy and Psychology”. 
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Modernization of the Russian edu-

cation is connected with the search of 

new avenues of its development and 

perfection, one of which is represented 

by realization of the competence ap-

proach. The latter is realized, in its turn, 

in the Federal State Educational Stand-

ard of Higher Education, in particular, 

in the field 44.03.03 “Special 

(Defectological) Education (Bachelor’s 

degree level)” (FSES) [11]. 

Competence-based approach is 

connected with radical changes in the 

means, methods, approaches and tech-

nologies in the sphere of education. 

University graduates should possess not 

just separate habits, skills and a certain 

amount of knowledge but certain spe-
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cialist competences in professional ac-

tivity. Competence approach is based 

on the principles necessary for the de-

termination of educational goals, organ-

ization of education process and as-

sessment of its effectiveness. The prin-

ciples and main peculiarities of the 

competence approach have been elabo-

rated in the works of foreign and do-

mestic scholars (A. Giddens, R. Bou-

don, I. A. Zimnyaya, A. A. Verbitskiy, 

A. A. Radugin, A. I. Kravchenko, V. A. 

Kozyrev, A. P. Tryapitsina, etc.). The 

following principles of the competence 

approach are singled out: 

– the principle of creative origin 

of a person (it presupposes the for-

mation of the habit to create); 

– the principle of professional 

mobility (means readiness to acquire 

new technologies, technical means and 

professional advancement); 

– the principle of modular educa-

tion (it is characterized by the oppor-

tunity of independent work along an 

individual educational path including 

information bank and guidelines for 

attainment of the aims of professional 

training; segmentation of academic 

blocks into education units – modules); 

– the principle of professional 

orientation of education (it regulates the 

relationship between the general and the 

specific in the simultaneous study of the 

foundations of sciences and profession-

al disciplines and establishes connection 

between learning and practice and pro-

fessional activity); 

– the principle of modeling pro-

fessional activity in the education pro-

cess (it presupposes completion of tasks 

and doing exercises simulating profes-

sional activity and prepares students for 

work during on-the-job training and 

practices and courses); 

– the principle of continuing edu-

cation (it includes a system of basic ide-

as realized in the process of designing a 

system of education institutions); 

– the principle of adaptation of 

professional education to the changing 

conditions of the market and social de-

mands; 

– the principle of orientation of 

the subjects of education activity to-

wards formation of the universal com-

petences (it is the basic principle of the 

competence approach in professional 

education and is looked upon as a kind 

of interaction in the education structure 

with regard to the formation of complex 

competence orientation in training a 

specialist-professional) [6; 9]. 

The distinguished principles rest 

on the following foundations: 

– on the development in stu-

dents of ability to independently solve 

problems in various spheres of activi-

ty with support of social experience; 

– on inclusion of didactically 

adapted social experience of solution 

of problems of various levels 

(worldview, political, moral, cogni-

tive, etc.) in the education content; 

– on creation of the necessary 

conditions for the formation of the 

students’ experience in independent 

solution of communicative, cognitive, 

organizational, moral and other prob-

lems which should constitute the edu-

cation content [1; 3; 4]. 

The main features of the compe-

tence approach in professional educa-

tion are the following: 

– general social and personal sig-

nificance of the formed habits, skills 
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and knowledge, of the properties and 

methods of productive activity; 

– determination of the goals of 

professional-personal development 

expressed in behavioral and axiologi-

cal terms; 

– revealing certain competences 

which are aims of personal development; 

– formation of competences as 

meaningful orientations based on ac-

quisition of the national and universal 

culture; 

– presence of a clear-cut system 

of testing criteria which may be pro-

cessed statistically; 

– pedagogical support for the 

developing personality; 

– individualization of the pro-

gram of strategy selection for the ac-

complishment of the set goal; 

– creation of situations for 

complex check-up of the skills to use 

the mastered knowledge in practice 

and acquisition of important life expe-

rience; 

– integrative characteristic of 

personality connected with its ability 

to perfect the mastered knowledge, 

skills and methods of activity in the 

process of socialization and accumu-

lation of life experience [3; 15]. 

Thus, the result of professional 

training may be shown through the 

concept of “professional compe-

tence”. In this case professional com-

petence of a teacher (pedagogue-

defectologist) “means an integral 

characteristic determining the ability 

of a specialist to solve professional 

problems and accomplish typical pro-

fessional tasks emerging in real situa-

tions of professional activity using 

knowledge, professional and life ex-

perience, values and inclinations” [8, 

p. 8]. 

In connection with realization of 

the competence approach in educa-

tion, generally accepted forms of in-

struction and control cannot be re-

garded as satisfactory for the for-

mation of the competences designated 

by the FSES. The pedagogical com-

munity faces the challenge “to work 

out educational technologies and learn 

to form assessment tools which would 

let the pedagogues: 

– form in their students univer-

sal (general cultural) and professional 

competences demanded by the educa-

tional program; 

– carry out objective complex 

assessment of the formed competenc-

es” [12, p. 1]. 

And it is necessary to take into 

account interdependence between the 

two aspects of the education process: 

educational technologies as ways and 

methods of competence formation and 

methods of evaluation of the level of 

their formation – the corresponding 

assessment tools funds (ATF). As-

sessment tools or forms of control in a 

certain way follow the used teaching 

methods and help the student realize 

their achievements or failures in the 

process of learning, and help the 

teacher modify their pedagogical ac-

tivity in the needed direction. 

According to FSES, education 

institutions can independently deter-

mine the main content of the basic 

professional educational program 

(BPEP) and work out the correspond-

ing set of educational technologies 

and assessment tools which, in their 

turn, are presented in numerous teach-
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ing guides in various ways. For ex-

ample, the following types of control 

are singled out on the basis of the lev-

el of acquisition of the BPEP: current 

control, midterm control and state fi-

nal certification (SFC). The following 

kinds of control are distinguished 

within each type: oral quiz, written 

papers, control assisted by technical 

means or information systems. Kinds 

of control can be realized through cer-

tain forms (similar for several kinds of 

control or specific for each kind). 

That is several kinds of control may 

be realized in one form (for example, 

a credit or examination in a discipline 

may include both oral and written 

tasks). As a rule, forms of control in-

clude interview, report at a seminar or 

colloquium, test, written test paper, 

graded or ungraded test, exam, paper, 

course paper, graduation qualification 

paper, etc. There are also innovative 

assessment techniques, such as modu-

lar rating system, portfolio, standard-

ized tests with additional creative 

tasks, etc. [5; 14]. 

The ATF of the BPEP 44.03.03 

“Special (Defectological) Education” 

in the profile “Special Preschool Ped-

agogy and Psychology” include prac-

tically all traditional types, kinds and 

forms of control which were used to 

assess the level of formation of the 

students’ competences in the given 

research. 17 fourth year students out 

of 19 (which made up 89%) of the 

education field 44.03.03 “Special (De-

fectological) Education” in the profile 

“Special Preschool Pedagogy and 

Psychology” took part in the assess-

ment procedure. The given profile is 

characterized by the fact that it touch-

es upon aspects of teaching and up-

bringing preschool children with vari-

ous types of disorders. These may be 

children with intellectual disability, 

impairment of speech, hearing or vi-

sion, etc. That is why the academic 

material of the BPEP includes various 

branches of special education: pre-

school deaf education and tiflopeda-

gogy, logo psychology and defectolo-

gy, development of hearing percep-

tion of children with hearing impair-

ment and acquaintance with the sur-

rounding world, etc. 

6 professional competences (PC-

1, PC-3, PC-5, PC-7, PC-8, PC-11) 

were chosen for the assessment pro-

cedure. This choice is explained by 

the fact that, first, it is these compe-

tences that are realized in the majority 

of disciplines of the work programs of 

the basic and variable (obligatory dis-

ciplines) parts. Second, they represent 

all spheres of professional activity 

towards which the bachelor program 

is oriented: rehabilitation activity (PC-

1, PC-3), diagnostic-counseling ac-

tivity (PC-5, PC-7), research activity 

(PC-8), and cultural and educational 

activity (PC-11). 

According to the FSES require-

ments the university can independently 

design and regulate objective proce-

dures of assessment of the level of 

competences formation at different 

stages of education. We chose standard-

ized test because it ensures a secure 

feedback between the student and the 

teacher, saves time spent on doing and 

marking it and gives a chance to objec-

tively assess knowledge and skills in 

different disciplines or their parts. 

We used four test tasks for as-
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sessment of each competence. The tasks 

presupposed various types of answers: 

choice of at least one correct variant, 

matching definitions with the notions 

and distinguishing main directions 

among those listed (24 tasks all in all). 

By their content the tasks were oriented 

towards checking both theoretical 

knowledge (terminology, classification, 

definitions) and its practical application 

(diagnostics, tasks and organization of 

education of children with disabilities, 

rehabilitation activity in education of 

children with disabilities, etc.). 

Our analysis of the results of as-

sessment of formation of the compe-

tences was undertaken in accordance 

with the three recommended levels: 

high (75-100% of correctly performed 

tasks), advanced (50-74%), and thresh-

old (25-49%). 

The analysis provided the follow-

ing results: 

● in the sphere of rehabilitation 

activity: 

– ability to carry out rational se-

lection and realization of rehabilita-

tion programs based on the learner-

centered and individual-differentiated 

approaches to persons with disabilities 

(PC-1) – 88% of correct answers 

(high level); 

– preparedness for planning re-

habilitation work taking into account 

the structure of disorder, the real state 

and potential of persons with disabili-

ties (PC-3) – 65% of correct answers 

(advanced level); 

● in the sphere of diagnostic-

counseling activity: 

– ability to carry out psycho-

pedagogical observation of persons 

with disabilities, analysis of results of 

complex medico-psycho-pedagogical 

observation of persons with disabili-

ties on the basis of clinico-psycho-

pedagogical classifications of devel-

opmental disorders (PC-5) – 81% of 

correct answers (high level); 

– preparedness for psycho-

pedagogical support for families of 

persons with disabilities and interac-

tion with the nearest interested sur-

rounding people (PC-7) – 35% of cor-

rect answers (threshold level); 

● in the sphere of research ac-

tivity: 

– ability to realize defectologi-

cal, pedagogical, psychological, lin-

guistic and medico-biological 

knowledge for setting and accom-

plishment of research tasks in profes-

sional activity (PC-8) – 84% of cor-

rect answers (high level); 

● in the sphere of cultural and 

educational activity: 

– ability to interact with social 

organizations, education institutions, 

healthcare and cultural organizations 

with the purpose of formation and 

consolidation of tolerant thinking and 

behavior towards persons with disa-

bilities (PC-11) – 40% of correct an-

swers (threshold level). 

The average indicator of the level 

of formation of student competences 

was 66%, which corresponds to the 

advanced level and may be regarded 

as a satisfactory result. But it should 

be noted that the formation of PC-7 

and PC-11 was only at the threshold 

level. On the one hand, it may be ex-

plained by the fact that testing took 

place early in the school year and not 

all skills and knowledge under test 

had been actualized by this time. On 



 

Special Education. 2016. № 4 44 

the other hand, we believe that the 

formation of these competences is 

connected not only with the learning 

process and the studied disciplines but 

also with personality traits of the stu-

dents, with their individual attitude to 

the concepts which are new for the 

modern education paradigm. Under-

standing psycho-pedagogical support 

for families of persons with disabili-

ties and interaction with the nearest 

interested surrounding people (these 

are actually integration processes in 

education), formation and consolida-

tion of tolerant thinking and behavior 

are difficult to cover in the education 

process and check up by testing. The 

given competences may be realized 

and, consequently, manifest them-

selves in an indirect way, for example, 

in pedagogical practice and in the pro-

spective independent work of the 

graduates as psychologists, defectolo-

gists and logopedists [13]. 
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