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Abstract. The articles considers the problems of personal preparedness of mass school
teaches for work with children with special educational needs as a prerequisite which
determines the success of inclusive (integrated) education. Alongside with the cogni-
tive component (represented by a system of meanings), the personal (attitude-based)
component has been identified within the structure of teachers' preparedness to imple-
ment the main curriculum of general education in a class of pupils with special educa-
tional needs. The article defines the notion of "teacher's personal preparedness”. In-
service training in the field of inclusive education, acquisition of medical, psychologi-
cal and pedagogical knowledge about people with disabilities should be integrated with
the teacher's own reflection of their attitude to the student’s special mental or physical
features and to the existing differences between people. The article singles out the
criteria indicating personal (attitude-based) preparedness. This will enable the teacher
to efficiently work towards building adequate relations between the child with special
educational needs and their classmates and parents, all of which, as stated in the Feder-
al State Educational Standards, is a compulsory area of psychological and pedagogical
support for children with disabilities in the conditions of a general education school.
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Integrated (inclusive) education
and upbringing of children with
special educational needs and their
typically developing peers is the
leading tendency of the modern
stage of development of special
education. At present, there is a
conception of inclusive (integrated)
learning of disabled children to-
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gether with typical ones; variable
models of co-education allowing
pedagogues to select accessible and
useful degree of inclusion for each
child have been tested and are im-
plemented in general practice; and
various forms of integration of chil-
dren with disabilities which can be
realized at education institutions of
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different types have been described
(V. Z. Deniskina, O. I. Kukushkina,
N. N. Malofeev, I. A. Korobeyni-
kov, N. D. Shmatko, etc.) [14].

The success of co-education is de-
termined, to a large extent, by the
competence of the mass school teach-
ers. The necessity of their profession-
al advancement is designated by the
Russian Conception of Integrated
Education; in the Federal State Edu-
cational Standards of General Prima-
ry Education (FSES of GPE) for chil-
dren with disabilities; in the draft
Adapted Basic General Education
Programs of GPE for pupils with
disabilities; in the draft Special Re-
quirements for Federal State Educa-
tional Standards of the basic and
secondary general education for chil-
dren with disabilities in the conditions
of inclusive education. These docu-
ments designate psycho-pedagogical
knowledge and skills in the field of
special pedagogy which the peda-
gogue should possess in order to be
able to solve the problems of children
with disabilities, to carry out teaching,
upbringing and development taking
into account psycho-physical and
individual features, including special
educational needs of the pupils. We
believe it is reasonable to single out
one more component of prepared-
ness— the personal (attitude-based)
one — in addition to the cognitive
component. We will now try to show
what we mean under the personal
(attitude-based) component.

The relationships of man with the

surrounding world make up an inte-
grative content characteristic of his
personality; they present a salient
embodiment of the person’s signifi-
cant motives, needs and values and
reflect the content of his inner world
(A. G. Asmolov, B. S. Bratus', A. N.
Leont'ev, D. A. Leont'ev, V. N. Mya-
sishchev, S. L. Rubinshteyn, etc.).
Proceeding from the data of methodo-
logical preconditions, personal pre-
paredness consists in understanding
and enrichment by the pedagogue of
his attitude to the people with various
disabilities, to those who have special
psycho-physical features and are thus
different from other people. The fol-
lowing typical features of personal
preparedness may be enumerated:

1. The teacher’s acknowl-
edgement of urgency of the problem
of attitude to persons with disabili-
ties; understanding of the fact that
the transformation of special educa-
tion taking place nowadays and the
processes of integration (inclusion)
in special education constitute a
logical consequence and most im-
portant characteristic of the modern
(V) period in the evolution of the
attitude of the society and the state
towards children with special needs
(according to the periodization sug-
gested by N. N. Malofeev [12; 13].

2. The teacher’s understand-
ing of his own attitude to persons
with disabilities; realization of those
characteristics of this attitude which
reflect notorious stereotypes, super-
stitions, motives, needs and values
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which are the origins of this atti-
tude; and analysis of the conse-
quences of such character of per-
ception and evaluation of differ-
ences between people.

3. Understanding of the fact
that the attitude to the person with
disability is the reflection of the
attitude to those who differ from the
majority in a certain way, who are
“not like others” (according to N.
N. Malofeev) and do not correspond
to the norm.

4, The teacher’s readiness to
change the established personal
meanings as a result of collision
with an alternative (but equal, hav-
ing equal right to exist) point of
view on the problem.

The necessity of carrying out
purposive activity towards realiza-
tion of the nature of the teachers’
own attitude to persons with disabil-
ities is substantiated by the socio-
cultural approach to the analysis of
special education worked out by N.
N. Malofeev [12; 13]. He proved
that the national systems of special
education reflect the evolution of
the attitude of the society and the
state to persons with disabilities,
and that the change of the evolution
period brings about the change of
the stage of the system of special
education. The current transfor-
mation of special education is a
logical consequence and most im-
portant characteristic of the modern
(V) period in the evolution of the
attitude of the society and the state

towards children with special needs.
Integration (inclusion) in special
education is natural and brought
about by reconsideration of the atti-
tude to persons with disabilities by
the society and the state. Transition
to the stage of integration (stage 3
in the development of the system of
special education) is possible only
in case the society demonstrates the
attitude typical of stage V. Accord-
ing to N. N. Malofeev, if the society
is not ready for accepting a new
philosophy of the civil society, and
integration is introduced by a force-
ful political decision it will not have
social support. That is why we be-
lieve that special importance should
be given to the question of how well
the personal (value-based meaning-
ful) attitude of a concrete peda-
gogue working in the conditions of
inclusion and the character of his
perception and evaluation of differ-
ences between people is correlated
with the attitude matching the na-
ture of the modern (V) period of
evolution, because otherwise the
pedagogue will be unable to carry
out his professional activity effec-
tively enough.

Furthermore, the pedagogue’s
position matters much for the par-
ents and the pupils of the class. Ac-
cording to I. A. Korobeynikov, the
attitude of the adults, parents, close
people, peers, the peculiarities of
their communication and interaction
with the child with disabilities play
the role of a “non-organic” social
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factor forming, along with the fac-
tors of organic nature, the character
of cognitive activity, personality
traits and success of the child’s so-
cial adaptation [8]. Intellectual dis-
ability develops as a violation of the
process of socialization indirectly —
through the structures of disa-
daptive types of behavioral re-
sponse to rejection issuing from the
closest environment. Demonstra-
tively negative attitude to the child
on the part of the teacher forming a
similar attitude to the child on the
part of the peers which results in the
situation of traumatic isolation of
the child refers to the most im-
portant external factors likely to
lead to quick and rather severe dis-
adaptation of the child [ibid.].

L. M. Putyato comes to the con-
clusion that in most cases, the
teachers give positive characteris-
tics to pupils with high academic
standing and seldom see positive
aspects of pupils with poor academ-
ic achievements. Poor educational
performance leads to the negative
evaluation of the capabilities, inter-
ests and appearance of the pupil.
Biased attitude to poor performance
pupils is transferred from the aca-
demic characteristic to their person-
ality characteristic — the teachers are
not aware of the real personality
traits of the pupils but “ascribe”
certain traits under the influence of
stereotypes emerging as a result of
their poor academic achievement.
Real understanding of the child is

blocked by stereotypical perception
in the frames of the main school
activity — the academic one [15].

In her study of experience of in-
clusive education of children with
hearing disorder, T. A. Solov'eva
writes that the image of such child
in a pupil with good hearing is
formed under the influence of the
surrounding adults. When the
teacher has fears about the child
with hearing disorder’s health and
tries to guard him from possible
traumas, the typically developing
schoolchildren will be more likely
to keep a certain distance in their
relations with the child with disabil-
ity [19].

The research by S. V. Alekhina et
al. shows the pedagogues’ tendency
towards a shift in the direction of
lower emotional attitude to children
with disabilities and the presence of
professional  “barrier” when the
teacher psychologically rejects a child
if he is not sure of the child’s success-
ful education [1].

The works by the leading re-
searchers of the Russian scientific
school of special pedagogy and psy-
chology (E. L. Goncharova, V. Z.
Deniskina, I. A. Korobeynikov, O. I.
Kukushkina, V. I. Lubovskiy, N. N.
Malofeev, N. D. Shmatko, etc.) al-
lowed us to single out the main prop-
erties and criteria which may be re-
garded as parameters of tolerant men-
tality and behavior in relation to per-
sons with disabilities ensuring the
success of integration [18]. These
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properties are: a) cognitive com-
plexity, multidimensionality of the
personality with disability; b) high
degree of understanding of own
attitude; c) focusing on the uniting,
“joining” properties, demonstration
of unity and close relationship of
this person with other people; d)
overcoming the behavioral percep-
tion stereotype typical of everyday
trivial mentality and reducing the
peculiar features of a person with
disabilities to defects and disorders
and recognition of the presence of
the safe fund, “zones” of success
and competence; e) acceptance of
the person with disabilities (in the
aspect of his motives, aspirations,
needs and values).

Thus, the competence of the
mass school pedagogues in the
work with children with disabilities
to a large extent determines the suc-
cess of co-education. It is important
to consider the personal (attitude-
based) component along with the
cognitive one in the structure of
preparedness. Acquisition of
knowledge about persons with disa-
bilities should be accomplished in
unity with the pedagogue’s under-
standing of the nature of his own
attitude to the person’s peculiar
psychological and physical features.
The personal component largely
ensures effectiveness of formation
by the pedagogues of adequate rela-
tionships between the child with
special educational needs and his
classmates and parents, which is an

obligatory area of  psycho-
pedagogical support for the child
with disability in the conditions of a
general education class.
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