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Abstract. The article provides scientific, methods and normative-legal foundation of the
principles of working out adapted educational programs of professional education for per-
sons with special educational needs. It outlines the specificity of formation of the structure of
such programs, their content and realization. The authors analyze organizational, pedagogi-
cal, information-technological conditions and equipment necessary for the implementation
of adapted programs in the system of inclusive professional education.

The article demonstrates the importance of inclusion in the curricula of colleges and
universities of adaptive modules (disciplines) which are aimed at removal or minimiza-
tion of influence of the problems of people with special educational needs upon the
formation of general cultural (general) professional competences with the purpose of
achieving the pre-planned results of acquisition of the educational program. The article
also specifies the importance of inclusion in the adapted program of a module (disci-
pline) for development of communication competences of students, including the use of
special information-technological and hardware-software means in the education pro-
cess in order to compensate for developmental disorders.

The article provides the results of the 2015 monitoring the implementation of adapted
educational programs of professional education in colleges and universities of Russia.
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Under the Federal law “On Edu-
cation in the Russian Federation” pro-
fessional education of persons with
special educational needs (hereinafter:
persons with SEN) is provided on the
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basis of educational programs adapted
for training taking into account the
peculiarities of their psycho-physical
development, individual abilities and,
if necessary, ensuring proper treat-

96

Special Education. 2016. Ne 2



ment of developmental disorders and
social adaptation [18]. An adapted
educational program of professional
training is a complex of documents
regulating the content, organization
and assessment of the quality of train-
ing students and graduates with SEN
in a field of education (profession or
specialty) incorporating a curriculum,
academic timetable and working
module (discipline) programs.

The adapted educational program
defines the volume and content of edu-
cation in the corresponding field of
training (profession or specialty), pre-
planned results of acquisition of the
program material, and special condi-
tions of academic activity created at the
educational institution of higher educa-
tion or vocational education establish-
ment for students with SEN [15].

Adaptation of educational pro-
grams, alongside with proximity of ed-
ucational institutions and their safety is
one of the most important conditions of
realization of inclusive professional
education of persons with SEN [1; 10].

The design and realization of
adapted educational programs of pro-
fessional education target the following:

— creation of special conditions
at an educational institution necessary
for acquisition of professional educa-
tion by persons with SEN, as well as
their adaptation and socialization;

— possibility of shaping individ-
ual educational trajectories for persons
with SEN;

— formation of competences set
by the corresponding Federal State
Educational Standards in a concrete
field of training (profession or spe-
cialty) [2; 3].

While designing adapted educa-
tional programs of professional educa-
tion with due regard for the adopted
normative documentation and Federal
State Educational Standards, it is nec-
essary to proceed from three key princi-
ples of their structuring and content or-
ganization. On the whole, these prin-
ciples of designing and realization of
adapted educational programs of pro-
fessional education can be used in rela-
tion to both higher and secondary pro-
fessional training [16; 17].

The first principle consists in the
following: the characteristics of profes-
sional activity indicated in the adapted
program should be based on the prin-
ciple of equal possibilities in profes-
sional activity [11]. It means that by
the end of study the graduates with
SEN should master the same fields and
objects of professional activity as all
other graduates and be prepared for
execution of all kinds of activity stated
in the Federal State Educational Stand-
ards [14]. It is not permitted to intro-
duce any differentiations or limitations
in reference to kinds of activity or
competences of graduates with SEN.
Identical competences should be
formed in graduates with SEN and all
other graduates as a result of acquisi-
tion of the adapted program of educa-
tion. Exclusion of some competences
from the adapted program require-
ments in relation to the given category
of students is not allowed.

Consequently, the structure of the
adapted educational program should
not differ from the regular educational
program in any way and should con-
sist of the blocks (academic cycles)
identified in the Federal State Educa-

Special Education. 2016. Ne 2

97



tional Standards. The disciplines of
the basic part of the curriculum and
practices are obligatory for acquisition
by all students including those with
SEN. It is not permitted to exclude
any disciplines or modules, practices
and final attestation procedures from
basic (obligatory) ones in reference to
students with SEN.

The curriculum for realization of
the adapted educational program is
worked out on the basis of the typical
curriculum and presupposes inclusion
of special adaptive disciplines (adap-
tive academic cycles) aimed at over-
coming academic problems in stu-
dents with SEN in the process of for-
mation of general and professional
competences.

Nevertheless, not all competenc-
es defined by educational standards in
connection with training students with
SEN can be properly formed without
creating additional conditions [6; 9].

The second principle consists in
the fact that separate parts of the
adapted educational program should
be complemented by additions meet-
ing the requirements of inclusive edu-
cation of persons with SEN.

Firstly, the curriculum for reali-
zation of the adapted educational pro-
gram worked out on the basis of the
typical curriculum should provide a
possibility of addition in its variable
or optional component of adaptive
disciplines (adaptive academic cycles)
aimed at overcoming academic prob-
lems of students with SEN. The given
disciplines (adaptive academic cycles)
are aimed at formation of general and
professional competences, individual
correction of academic and communi-

cation skills of the students of this
category and facilitate their profes-
sional and social adaptation.

Secondly, the adapted education-
al program should guarantee the fol-
lowing:

— provision of printed and elec-
tronic educational resources for stu-
dents with SEN in forms adapted to
their disabilities;

— allocation of students for
practice at institutions in accordance
with the proximity principle;

— availability of the correspond-
ing equipment of the academic pro-
cess, including adaptive teaching
equipment for persons with SEN hav-
ing various sensory and motor im-
pairments;

— use of distance education
technologies;

— organization and staffing of in-
clusive education;

— creation of tolerant socio-
cultural and health-preserving envi-
ronment;

— complex support of educa-
tional process for students with SEN;

— provision of individual cur-
ricula and academic timetables for
students with SEN, etc.

Special attention should be given
to inclusion of adaptive modules (dis-
ciplines) in the curricula.

Adaptive modules (disciplines)
are designed to eliminate or minimize
the influence of disabilities of persons
with SEN on the formation of general
cultural (general) and, if need arises,
professional competences with the
aim of achieving the pre-planned re-
sults of acquisition of the educational
program. These are socio-cultural
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modules (disciplines) of the profes-
sional training profile which are also
designed for improvement of commu-
nication skills, including improvement
by means of mastering a special in-
formation-compensatory technique of
reception/transmission of learning
information.

Pedagogical orientation of the
adaptive module (discipline) consists
in promoting relevant formation of the
system of pre-planned competences of
persons with SEN necessary for suc-
cessful acquisition of the training pro-
gram on the whole in the chosen field
(profession, specialty).

These disciplines “complement”
the study of disciplines of the basic
(obligatory) and variable parts of the
educational program; they are aimed
at socialization, professionalization
and adaptation of students with SEN
and facilitate their adequate profes-
sional self-identification and the abil-
ity to shape their individual educa-
tional trajectory by themselves [7; 8].

Remedial orientation of the adap-
tive module (discipline) may be de-
fined as improvement of self-
consciousness, development of per-
sonal emotional-volitional, intellectu-
al and cognitive properties of students
with SEN [5]. Compensation for defi-
ciencies of the previous levels of edu-
cation and remedial support by special
education pedagogues contribute to
the remedial orientation of the adap-
tive module (discipline) [12].

It is utterly important to include a
communication competence develop-
ment module (discipline) in the
adapted program, including a module
(discipline) on the use of special IT

and hardware and software means in
the education process in order to
compensate for the influence of im-
paired organs and systems and teach
to use information technologies in the
learning process [13]. Teaching these
disciplines should guarantee students
with impaired communication skills
full access to learning and scientific
literature, information networks, elec-
tronic resources and possibilities of
daily communication with other stu-
dents and teachers. It is equally im-
portant to teach how to use business
contact technologies, partner-oriented
and group interaction and formal and
informal communication [4].

The third principle consists in
variability and personification of
adapted educational programs providing
satisfaction of individual educational
needs and corresponding to the capaci-
ties of students with SEN, as well as
ensuring consideration of their psycho-
physical peculiarities and impairments
and their proper rehabilitation.

Designing and order of realiza-
tion of adapted programs meeting these
principles demands a special approach
taking into consideration the existing
practical experience of inclusive higher
and secondary professional education.

The adapted program, as any oth-
er educational program of professional
training is worked out and adopted by
the educational institution on the basis
of the corresponding Federal State Ed-
ucational Standard and its require-
ments but in accordance with educa-
tional needs of persons with disabilities
taking into account peculiarities of
their psycho-physical development and
individual possibilities.

Special Education. 2016. Ne 2

99



The adapted program may be
worked out both for an academic
group of students with SEN and indi-
vidually for a concrete student.

The adapted program may be
worked out for students with particu-
lar kinds of disabilities (hearing im-
pairments (partial or total inability to
hear), visual impairments (complete
or partial vision loss), musculoskeletal
disorders, etc.).

Realization of the adapted educa-
tional program may be carried out using
various forms of instruction including
distance education technologies and e-
learning.

Adaptation of educational pro-
grams is effected in accordance with
the recommendations given to stu-
dents in the report of the psycho-
medico-pedagogical commission, or
individual rehabilitation program, or
habilitation of a person (or child) with
disability.

It is recommended to invite tu-
tors, psychologists (teachers-
psychologists and special psycholo-
gists), social pedagogues (social
workers), specialists in special tech-
nical and software teaching means,
and, if necessary, a sign language in-
terpreter or a tiflopedagogue to work
out adapted programs.

The process of working out
adapted programs is personified ac-
cording to the following criteria:

— with indication of the struc-
ture and number of adaptive modules
(disciplines) included in the adapted
program for the given person with
SEN. The nomenclature, number and
content of adaptive modules (disci-
plines) is defined by the educational

institution in accordance with the pe-
culiarities of the contingent of stu-
dents with disabilities and their educa-
tional needs. The educational organi-
zation provides expert help in the ad-
equate choice of adaptive modules
(disciplines) by the students with dis-
abilities taking into account the as-
sessment of peculiarities of their psy-
cho-physical development and indi-
vidual educational needs;

— Dby the term of study — with
prolongation of the term of study fol-
lowing an individual curriculum or
without prolongation according to the
common curriculum; by the structure
and character of special learning condi-
tions for the given student personally —
with the indication of either the uni-
form complex of conditions necessary
for any student with SEN in accord-
ance with the common for all students
Federal State Educational Standard or
a complemented or extended complex
of conditions required individually for
the given student (the uniform complex
complemented with individually re-
quired specific conditions);

— by the definition of the form
of instruction and the degree of appli-
cation of distance educational tech-
nologies and e-learning (additional or
basic programs).

A person with SEN may be en-
rolled for a course of study according
to an adapted program on submitting a
personal application supplemented
with medico-social expertise or a re-
port ~of the  psycho-medico-
pedagogical commission.

Adaptive modules (disciplines)
may be introduced in both in group
curricula and in individual curricula
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depending on concrete circumstances
(number of persons with SEN and
their distribution according to kinds
and level of disabilities — visual, hear-
ing and musculoskeletal impairments
and somatic diseases). And each
module (discipline), in its turn, may
be subject to variation for students
with SEN grouped in accordance with
the kind of disability. Adaptive mod-
ules (disciplines) are not obligatory;
their choice is subject to individual
educational needs of the students with
disabilities; the chosen adaptive mod-
ules (disciplines) are included in indi-
vidual students’ curricula. The student
is entitled to choose as many, or as few
of the offered adaptive modules (disci-
plines) as he wishes — either all of them
or none at all. In order to provide con-
ditions for better acquisition of adap-
tive modules (disciplines) the educa-
tional institution may practice mixed
grouping of students with SEN who
choose a certain adaptive module (dis-
cipline); the corresponding timetable is
provided for each group within the
general timetable. Working programs
of adaptive modules (disciplines) are
developed along the lines used for
development of the working programs
for all other modules (disciplines).
Thus, the principles described
above characterize the main criteria of
the adapted educational program and
its structure and recommendations
about the content constituents of the
program so that its acquisition might
ensure proper acquisition of general-
cultural (general) and professional
competences in the corresponding
field of education (profession, special-
ty) by graduates with SEN. This may

facilitate their successful study, mas-
tery of the pre-planned competences
alongside with other students and fur-
ther employment and integration in
the society as equal members and cre-
ate prerequisites for successful per-
sonal and living perspectives.

Inclusion of adapted programs in
the educational process demands signif-
icant growth of potential of educational
institutions of professional training,
consolidation of their efforts, heavy
investments in the development of the
scientific, normative, methodological,
organizational, staffing, IT and equip-
ment foundations.

The professional education com-
munity takes these changes not only as
a consequence of the necessity of corre-
spondence to international and Russian
standards, but also as factors urgent for
the integration of society and elimina-
tion of inequality, education of the
growing generation in the spirit of toler-
ance, respect for all society members,
and stability of its existence; it finds
relevant solutions of the problems of
inclusion and implements its basic con-
ditions in its activity. According to the
2015 monitoring of the Ministry of Sci-
ence and Education of the Russian fed-
eration, 26.7% of all students with SEN
follow adapted educational programs of
secondary  professional  education.
Adapted educational programs are re-
alized by 16% of all educational insti-
tutions providing training for students
with SEN. Higher education institu-
tions demonstrate a somewhat higher
indicator — 29.5% of students of this
category study in accordance with
adapted educational programs.
Adapted educational programs of
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higher education are realized by 34.5
% of all higher education institutions
enrolling students with SEN.

The largest number of students
with SEN study in accordance with the
following adapted educational programs
of higher education (bachelor and spe-
cialist programs): economics, law, man-
agement, pedagogical education, infor-
matics and computer study, medicine,
special education, social work, state and
municipal government, psycho-
pedagogical education, and physical
training for persons with disabilities
(adaptive physical training).

In the field of secondary profes-
sional education, the following pro-
fessions and specialties may be men-
tioned as the most popular among stu-
dents with SEN: medical massage (for
students with visual impairments),
economics and accounting (in various
fields), programming in computer sys-
tems, information processing special-
ist, cook, confectioner, commerce (in
various fields), tailor, and applied in-
formatics (in various fields).

Realization of an adapted educa-
tional program should necessarily pre-
suppose the creation of special condi-
tions in n educational institution that
would include both general conditions
for all students with disabilities and
special conditions for concrete catego-
ries of persons with various disabilities
and ensure the realization of their spe-
cial educational needs.

Let us consider now what forms of
adaptation are used by educational insti-
tutions for teaching students with SEN:

— allocation of students for
practice in accordance with the prin-
ciple of proximity is carried out by

82.5 % of higher education institu-
tions providing education for students
with SEN and 65.9 % of educational
institutions offering programs of sec-
ondary professional training;

— while conducting current con-
trol and semeeter and state final certifi-
cation, 72.6 % of higher education insti-
tutions providing education for students
with SEN and 59,4 % of educational
institutions offering programs of sec-
ondary professional training take into
consideration the peculiarities of the
disabilities of their students;

— the majority of educational in-
stitutions — 69.2 % of higher educa-
tion institutions and 56.6 % of educa-
tional institutions offering programs
of secondary professional training —
use teaching methods suitable for ed-
ucation of students with SEN;

— individual curricula and time-
tables are designed in more than half
of the higher education institutions
(56.7 %) and in only 23.4 % of educa-
tional institutions offering programs
of secondary professional training;

— 429 % of higher education
institutions and only 18.9 % of educa-
tional institutions offering programs
of secondary professional training
provide printed electronic education
resources adapted for students with
SEN.

It was shown above that inclusion
of adaptive modules (disciplines) into
adapted educational programs is a
most important constituent of the pro-
cess of adaptation. In the 2014/15
school year, only 5.6 % of educational
institutions offering programs of sec-
ondary professional training for stu-
dents with SEN included adaptive
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modules (disciplines) into educational
programs. For higher education institu-
tions this indictor was higher: adaptive
modules (disciplines) were realized in
24.8 % of higher education institutions
providing education for students with
SEN.

The following adaptive disciplines
are usually included in the educational
programs of secondary professional
training: foundations of healthy life
style, social adaptation, effective ac-
tivity at the labor market, adaptive
physical culture, sign language, social
adaptation at the labor market, etc.

A number of educational institu-
tions realize the adaptive disciplines
recommended by the Ministry of Edu-
cation and Science of the Russian Fed-
eration: adaptive information and com-
munication technologies, communica-
tion workshop, foundations of intellec-
tual work, career education and person-
al psychology, social adaptation and
fundamentals of socio-juridical
knowledge [4].

Higher education institutions in-
clude such adaptive modules (disci-
plines) as intellectual work technolo-
gies, foundations of social adaptation
and law, means of communication in
educational and professional activity,
remedial physical training, founda-
tions of healthy life style of persons
with disabilities, training adaptation to
the higher school educational envi-
ronment, Russian sign language, hear-
ing and speech rehabilitation, work-
shop in social adaptation of students
with SEN, inclusive education tech-
nologies, foundations of inter-
personal interaction and positive
communication at a higher education

institution, technologies of special
possibilities and environment without
barriers, social integration technolo-
gies in the conditions of labor and
education activity, psychological self-
regulation, etc.

It is worthy of note that in 2015
there were no students with SEN in
the system of secondary professional
education who studied without certain
forms of adaptation of educational
programs (in the previous year, stu-
dents with SEN studied at about 20 %
of educational institutions without any
forms of adaptation of educational
programs which totaled to 10 % of the
students of the given category). In
2015, 5.4 % of persons with SEN
studied at higher education institutions
without any forms of adaptation of
educational programs.

The results of the undertaken
monitoring show that designing
adapted educational programs at high-
er education institutions and colleges is
well under way. Nevertheless, the pro-
cess of complex adaptation of the edu-
cation process of students with SEN is
complicated by the inadequate devel-
opment of the available architectural
environment, inefficient introduction
of special information and technical
means and distance education tech-
nologies, and inadequate number of
pedagogical staff qualified to work in
the conditions of inclusive education.
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