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At present, the family-oriented 

approach to psycho-pedagogical sup-

port for children with disabilities pre-

vails in rehabilitation practice. Recent 

research has determined the main 

principles of work of special peda-

gogues and psychologists with the 

family and has defined regular fea-

tures of the parents’ behavior in the 

process of pedagogical counseling: 

individual approach to every family; 

necessity to observe ethical norms 

and show civility towards the family 

that turns for help; orientation to-

wards positive solution of problems 

connected with the child’s develop-
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ment; optimal involvement of the 

parents in the pedagogical process, 

etc. (E. A. Ekzhanova, S. D. Za-

bramnaya, I. Yu. Levchenko, 

N. V. Mazurova, E. A. Medvedeva, 

G. A. Mishina, V. V. Saburov, 

E. A. Strebeleva, V. V. Tkacheva, 

N. D. Shmatko, etc.). 

The family is looked upon as a sys-

tem-forming determinant of the socio-

cultural status of the child predetermin-

ing his further psychophysical and 

social development (I. Yu. Levchenko, 

V. V. Tkacheva [4]). Modern research 

has revealed direct dependence of the 

impact of the family factor upon the 

development of the child: the more 

dysfunctional the family is, the more 

salient the developmental disorders 

are (V. B. Nikishina [6]). 

The problem of early diagnos-

tics of psychophysical development 

disorders as a modern tendency of 

the Russian special education needs 

rethinking of the role of the social 

pedagogue and the role of the fami-

ly in early rehabilitation-educational 

intervention. The need of profes-

sional support and maximally early 

inclusion of the parents in the reha-

bilitation-educational process is 

becoming more and more evident. 

Our home researchers have de-

fined the tasks and content of early 

psycho-pedagogical family counsel-

ing and have revealed significant 

aspects of preventive and educa-

tional work with the parents of chil-

dren with developmental disorders 

(E. A. Ekzhanova [1], S. B. Lazuren-

ko [2], I. Yu. Levchenko [3], 

G. A. Mishina & E. A. Strebeleva [12], 

L. Yu. Panarina [7], O. B. Polovinkina 

[8], O. G. Prikhod'ko [9], 

Yu. A. Razenkova [11], R. A. Sul-

eymenova [13], N. Sh. Tyurina [14], 

O. V. Yugova [15]). 

And the modern forms of work 

with the family focus on training the 

parents to use efficient and develop-

ing methods of interaction with the 

child in daily and educational situa-

tions (E. R. Baenskaya, 

A. A. Venger, G. L. Vygodskaya, 

E. A. Ekzhanova, E. I. Leongard, 

M. M. Libling, G. A. Mishina, 

O. S. Nikol'skaya, O. G. Prikhod'ko, 

Yu. A. Razenkova, L. I. Solntseva, 

E. A. Strebeleva, N. D. Shmatko, 

etc.). 

The first years of the child’s life 

make up the most significant period 

for the development of potential of 

the family caring for a child with dis-

abilities. The family plays the leading 

role in the child development and 

bears the primary responsibility for 

the process and results of rehabilita-

tion-educational work with the child. 

It is the parents that are the main cus-

tomers of educational, medical and 

social services, and at the same time, 

they are equal partners of the special-

ists in realization of the perspectives 

and assessment of outcomes of the 

work (O. G. Prikhod'ko [10]). 

We agree with G. A. Mishina [5] 

who believes that the period of ear-

ly childhood is sensitive to the kind 

of support and help offered to the 
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parents bringing up problem chil-

dren. The behavior of parents caring 

for a child with a developmental 

disorder at an early age has a num-

ber of peculiarities in comparison 

with the behavior of parents looking 

after typical children of the first 

years of life. In addition, the author 

singles out five tendencies of be-

havioral deviations of mothers in 

their organization of object-based 

playing interaction with their child: 

prescriptive cooperation; unemo-

tional indulging cooperation; speech 

interaction; estranging interaction; 

formal communication. That is why 

correction of deviations in behavior 

and psychological development of 

children with developmental disor-

ders and their successful social ad-

aptation needs changing the mode 

of behavior of the adult who is close 

to the child. 

In recent years, Russian research-

ers have created models of provision 

of early support for children with 

various developmental disorders: 

infants with disorders of psychomotor 

development (E. F. Arkhipova, 

S. B. Lazurenko, Yu. A. Razenko-

va), hearing impairments 

(L. M. Kobrina, E. I. Leongard, 

T. V. Nikolaeva, T. V. Pelymskaya, 

N. D. Shmatko), vision impairments 

(M. E. Bernadskaya, O. V. Paramey, 

L. I. Fil'chikova), organic lesions of 

the CNS (E. A. Ekzhanova, 

E. A. Strebeleva, G. A. Mishina), 

motor disorders (O. G. Prikhod'ko, 

N. V. Simonova), speech underdevel-

opment (Yu. V. Gerasimenko, 

O. E. Gromova, Yu. A. Lisichkina, 

E. V. Sheremet'eva), and disorders of 

early emotional development 

(E. R. Baenskaya, N. N. Libling). The 

works of these authors argue the ne-

cessity of inclusion of the parents in 

the rehabilitation-educational process. 

At the same time, there is still defi-

ciency of scientific-methodological 

literature in the field of special educa-

tion dealing with the process of coun-

seling a family raising a child of the 

first years of life with disabilities. 

The aim of our research is to 

substantiate the scientific-

methodological approach and work 

out variable models of provision of 

early psycho-pedagogical support 

for a child with disability in the 

process of family counseling. The 

experimental research was carried 

out on the basis of the Institute of 

Special Pedagogy of the Russian 

Academy of Sciences, in the labora-

tory (Early Complex Assistance to 

Children with Developmental Dis-

orders” of the Moscow City Peda-

gogical University and in the Ser-

vice of Early Assistance of Child 

Education Institution # 1388 of the 

South-Western Administrative 

Okrug of Moscow from 2006 to 

2012. The sample included 147 

children (82 infants and 65 junior 

preschoolers) with disabilities and 

their parents. We had worked out a 

step-by-step plan of testing. 

Stage 1 (acquaintance) was de-

voted to acquaintance and establish-



Special Education. 2017. № 1 44 

ing contact of the special pedagogue 

with the parents. We held primary 

interviews with the parents during 

which we specified the age of the 

child, the family composition and 

problems, the parents’ complaints 

and the kind of expected support 

from counseling. In the course of 

review, the parents were oriented 

towards the goal and tasks of coun-

seling and motivated to work to-

gether with the child and the spe-

cialist. 

Stage 2 dealt with examination 

of documentation about the child, 

and the parents’ questioning. It in-

cluded the following: analysis of the 

history of the child’s birth and de-

velopment, collection of anamnestic 

data, analysis of the documents 

brought by the parents to the con-

sultation (results of clinical and 

psycho-pedagogical examinations 

and conclusions, references from 

medical and educational institu-

tions); specification of the family 

composition and history, conditions 

of upbringing, information about 

the atmosphere in the family, and 

the parents’ review using a specially 

designed questionnaire. The aim of 

questioning consisted in collection 

of more complete information about 

the child’s life conditions and edu-

cation in the family, as well as 

learning the parents’ attitude to-

wards their child. At this stage, we 

formed a primary general idea about 

the child and his family’s problems 

(the child lags behind in develop-

ment; the parents do not know what 

to do next). 

Stage 3 was devoted to psycho-

pedagogical and logopedic exami-

nation of the child and to predicting 

his capacities during rehabilitation-

educational training. Complex psy-

cho-pedagogical examination of the 

child was targeted at assessment of 

the level of the main lines of the 

child’s development: cognitive, 

social, speech and motor (their cor-

respondence to developmental 

norms) with the purpose of reveal-

ing his special educational needs. 

The method worked out by 

E. A. Strebeleva was used for as-

sessment of the level of cognitive 

development of the children. Logo-

pedic examination was conducted in 

accordance with the methods of 

Yu. A. Razenkova and 

O. G. Prikhod'ko. Additional data 

were obtained through review and 

observation. 

Stage 4 is targeted at the study 

of the modern family needs in reha-

bilitation-pedagogical technologies 

of education of children at an early 

and junior preschool age with de-

velopmental disorders (through 

questionnaire analysis and review). 

Special attention was paid to the 

talk with the mother and closest 

relatives during which we further 

specified the answers of the ques-

tionnaire and made them more con-

crete. Questions to the parents were 

designed to reveal the level of their 

pedagogical literacy. The level of 
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preparation of the parents for active 

participation in psycho-pedagogical 

rehabilitation of their children was 

determined. While summing up the 

results, we discussed with the par-

ents the real problems which had 

been revealed in the process of psy-

cho-pedagogical observation of the 

child and his family. The parents’ 

attention was drawn to the questions 

which were really the most signifi-

cant and essential. During the final 

talk, the pedagogue asked questions 

about family problems and needs 

and offered possible solutions. 

The observation data analysis 

showed that the children at an early 

and junior preschool age represented 

a heterogeneous group in the level of 

cognitive, speech and motor devel-

opment and the degree of manifesta-

tion of these disorders. As a result of 

the complex experimental psycho-

pedagogical examination, these chil-

dren were subdivided into four 

groups depending on the structure of 

developmental disorder. 

Group I – children with speech 

underdevelopment only. This group 

included 11 children (13%) with 

speech underdevelopment at an 

early age and 4 children (6%) of 

preschool age with general speech 

underdevelopment. The level of 

cognitive development of these 

children corresponded to the norm. 

There was a disproportion in the 

development of impressive and ex-

pressive speech. Comprehension of 

addressed speech formed in accord-

ance with age (in due time), but 

individual (reproduced) speech 

lagged in its development (was on a 

lower level of development). Chil-

dren with reproduced speech under-

development displayed speech de-

velopment of level I or level II, and 

there was not a single child who 

would demonstrate pre-speech stage 

of development. In children with 

general speech underdevelopment, 

we diagnosed speech development 

of levels II and III. The children of 

this group did not show signs of 

deviations from the typical motor 

development (gross and articulation 

motor activity, as well as functional 

capacity of wrists and fingers were 

not characterized by pathological 

manifestations).  

Group II – children with speech 

underdevelopment and motor disor-

ders. This group included 8 children 

(10%) at an early age and 13 chil-

dren (21%) of preschool age. In the 

children at an early age speech un-

derdevelopment was accompanied 

by motor speech disorders (dysar-

thria); preschool children demon-

strated general speech underdevel-

opment and dysarthria. This group 

comprised children with mild neu-

rological pathology (hypertension, 

hydrocephalic and asthenic syn-

drome, neurotic responses and at-

tention deficit hyperactivity disor-

der). The same as in the children of 

Group I, the level of cognitive ac-

tivity of the children of Group II 

was within the developmental norm. 
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They were characterized by a high 

level of development of impressive 

speech and a lower level of devel-

opment of expressive speech. In 

addition to manifestation of neuro-

logical symptoms in the muscles 

and articulation motor activity, the 

children at an early age showed 

underdevelopment of general motor 

skills and functions of the hands. 

The preschool children, apart from 

dysarthritic disorders, had malfor-

mation of complex motor skills both 

in gross and fine motor skills activi-

ty, not corresponding to the devel-

opmental norm. 

Group III – children with dis-

orders of cognitive and speech de-

velopment. This group was made up 

by 21 children (26%) at an early age 

with disorders of psychological 

development or intellectual disabil-

ity in combination with systemic 

speech underdevelopment. The giv-

en group included children with 

intellectual disability and disorders 

of the emotional-communicative 

spheres. Level indices of intellectu-

al development and impressive 

speech in the children of Group III 

did not correspond to their age and 

were various (low, medium and 

inadequate). It is necessary to note 

that cognitive and speech underde-

velopment was in the majority of 

cases rather even. Only 3% of 

young children were at the pre-

speech stage of speech develop-

ment, and 23% – at level I. The 

majority of them had mild or mod-

erate disorder of psychological devel-

opment. And the children with sys-

temic speech underdevelopment dis-

played speech development of levels 

II and III. No disorders of the muscu-

loskeletal system were registered in 

the children of the given group. 

Group IV – children with devia-

tions in cognitive, speech and motor 

development. This group consisted 

of 42 children (51%) at an early age 

and 28 children (43%) of preschool 

age. The given group turned out to 

be the most numerous one. Here 

belonged children with motor cere-

bral pathology (CP and other motor 

disorders), genetic disorders, episyn-

drome, sensory disorders, etc. The 

typical feature of children of this 

group was irregularity of develop-

ment of different functional systems, 

i.e. underdevelopment of the cogni-

tive, speech and motor development 

had uneven character. 

We revealed different attitudes 

of the parents raising children with 

disabilities. 

1. Active attitude. Parents with an 

active attitude had had a certain 

amount of knowledge about devel-

opmental disorders and their child 

problems. The majority of them 

asked for the specialist’s (peda-

gogue-defectologist or logopedist’s) 

advice on their own initiative. 

These parents were distinguished by 

adequate response, interest and in-

volvement in the joint process of 

psycho-pedagogical support for 

their child. They accepted their 
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child “as is”, were positive, atten-

tive and tolerant, and realized their 

responsibility for the child’s educa-

tion. The parents had a balanced 

and adequate assessment of the 

child’s development perspectives 

and tried to further determine their 

role in the general process of his 

learning and upbringing. 

2. Quasi-active attitude. The par-

ents with a quasi-active attitude 

were somewhat subdued and did not 

show active interest in cooperation 

with the special pedagogue. Their 

knowledge of the child’s problem 

was superficial and unsystematic. 

They brought up their child intui-

tively, considering that provision of 

comfortable living conditions for 

their child was their only task. The 

child had been sent to the consulta-

tion by specialists of other institu-

tions to which the parents had turned 

in order to get a variant of conclu-

sion more suitable for their purposes. 

The parents did not always recognize 

the necessity of consulting with a 

special pedagogue. They agreed that 

their child might need rehabilitation-

pedagogical assistance but quite of-

ten did not have any idea what kind 

of help it could be. The parents 

wanted to hear something about 

guaranteed results and positive per-

spectives of the child’s development 

being minimally involved in the pro-

cess themselves, as they believed 

that child development stimulation 

was the task of the specialists. 

3. Passive attitude. The parents 

with a passive attitude were charac-

terized by absence of knowledge 

about their child’s development 

peculiarities and the nature of his 

disability. The fact of giving birth to 

a child with disabilities was espe-

cially traumatic and not easy to 

overcome by these families. We 

singled out two groups of parents 

with such an attitude. Some of them 

would not accept the real state of 

things laying the blame on the spe-

cialists for their incompetence, and 

did not agree with the diagnosis. 

They did not expect anything from 

the consultation. Others, on the con-

trary, fully agreed with the special 

pedagogue’s opinion, but demon-

strated estrangement from the child 

(there were abrupt changes of mood 

during interaction with the child, 

resentment, inflexibility, and con-

stant fault-finding; the conditions for 

the child’s emotional well-being had 

not been created). Those parents 

wanted to be rid of the need to take 

part in the child’s rehabilitation per-

sonally and tried to shift all respon-

sibility onto the specialists of educa-

tional and medical institutions. 

It is necessary to point out that 

the parents’ position did not depend 

on the structure and degree of mani-

festation of their child’s develop-

mental disorder, on the composition 

of the family raising the child, or on 

the fact, whether the child went to 

an education institution. At the 

same time, we registered a certain 

connection between the parents’ 
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position and the child’s age and the 

age of the parents themselves; it 

depended on who looked after the 

child, on the standard of living, and 

presence of other children in the 

family. We believe that the parents’ 

activity was in direct correlation with 

what they had expected to get from 

the consultation and who had sent 

them to the special pedagogue. Their 

personal traits and moral-ethical, 

general-cultural and pedagogical 

level had the most effect upon the 

formation of parental attitude. 

Based on the results of psycho-

pedagogical and logopedic observa-

tion, we worked out variable mod-

els of rehabilitation-educational 

support for children with disabilities 

and their families. These models 

consisted of several components. 

● Design of an individual 

program of the child’s development, 

his learning and upbringing. The 

individual development program 

represented a complex of measures 

and interconnected lines of work 

with the child and his parents. The 

main aim of the individual program 

design was to work out the content 

of rehabilitation-educational activi-

ty with the child meant to form age-

related pedagogical features and 

development of all kinds of child 

activity. It was important for us 

both to make up a perspective plan 

of rehabilitation-educational work 

and to formulate concrete tasks for 

the current period. The individual 

development program consisted of 

three main parts: general recom-

mendations on the child education 

and organization of training; priori-

ty areas and content of rehabilita-

tion-educational work; improve-

ment of the pedagogical compe-

tence of the parents (literature for 

the parents, practical training of the 

child, watching video materials and 

talks). 

● Design and publication of 

an authored complex of methods 

guidelines for parents to stimulate 

cognitive and speech development 

of children. This complex was of-

fered to all parents to use during 

independent training and games 

with the children. The complex in-

cluded Illustrated Guidelines for the 

Parents “How to Teach Your Child 

to Speak” (163 object and plot-

driven pictures); a set of didactic 

toys and Guidelines for Methods of 

organization of games with children 

“Playing with Infants”; a set of au-

dio discs “We are Beginning to 

Speak!” (poems, funny rhymes, 

little songs, games with different 

movements). 

● Conducting rehabilitation-

educational lessons with children. 

We had selected a group of children 

and conducted individual and sub-

group lessons with them during a 

period lasting from a month to three 

months. We performed a dynamic 

observation of the child’s develop-

ment in the process of training. The 

observation included assessment of 

development and behavior of the 
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child after creation of a special edu-

cational environment in the condi-

tions of a short-term rehabilitation 

group and at the center of early aid. 

Training was held in the presence of 

the mother and/or other family 

members with the purpose of 

providing rehabilitation support for 

the child and teaching the mother 

pedagogical technologies in the 

process of child training. 

● Teaching parents pedagog-

ical technologies of the child’s edu-

cation. Apart from obligatory pres-

ence at the lessons conducted by the 

special pedagogue, the parents were 

included in short-time interactions 

with the child and the pedagogue, 

took part in games, and could later 

carry out the whole lesson or a part of 

it independently. This form of activity 

was aimed at formation of the par-

ents’ motivation towards positive and 

productive forms of communication 

with their children. In this way, we 

accomplished the following tasks: 

education of the parents in the sphere 

of psycho-physical and developmen-

tal peculiarities of the child at an early 

age with developmental disorders; 

and practical acquisition of the skills 

of interaction with the child. The 

following methods were used: ped-

agogical observation, individual 

interviews with the mothers and 

other family members, training 

practical sessions with the parents 

and common activity of the mother 

and child. 

● A final talk with the par-

ents which made it possible to as-

sess the inner attitude of the parents 

towards their child’s upbringing, 

determine the motivation to acquire 

pedagogical technologies of bring-

ing up their child and their immedi-

ate aims in terms of rehabilitation 

measures organization. In the 

course of the interview, we defined 

how the parents accepted and inter-

preted the information they had 

received and their readiness to use 

the given recommendations in the 

future. The talk also had a prognos-

tic aspect and allowed us to show 

the parents what would happen in 

the near future in case they actively 

participated in the complex rehabili-

tation work with the child, or, on 

the contrary, what might be the con-

sequences of total inactivity. We 

worked out an educational path for 

each child, which took into account 

the level of his cognitive and speech 

development, and made up an ap-

proximate prediction of his further 

development. 

Realizing the differential ap-

proach to pedagogical activity, we 

used different models of rehabilita-

tion-educational support for chil-

dren with developmental disorders 

and their families in accordance 

with the parents’ demands and 

opportunities: 
Model I (complete and continu-

ing) – complex differentiated reha-

bilitation-educational support for 

the child and his family. All stages 
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were realized in this model: diag-

nostic stage; individual develop-

ment program design; pedagogical 

rehabilitation (conducting individu-

al lessons with the children in the 

presence of the parents); dynamic 

observation of the course of further 

development of the child with due 

adjustment of the program. 

Model II (distance support) – is 

recommended for the children who 

could not attend individual lessons 

with the special pedagogue and 

included the following stages: di-

agnostic stage; design of an indi-

vidual program of the child’s learn-

ing and upbringing; dynamic obser-

vation of the child’s development; 

and program adjustment. The given 

program presupposes one or two 

rehabilitation-educational sessions 

with the child according to the pre-

viously elaborated program of 

teaching the parents proper interac-

tion with their child and their ac-

quaintance with the requirements to 

the organization of such lessons, 

with guidelines, toys and methods 

literature. 

Model III (one-time consulta-

tion) was recommended for the 

children whose parents could pay a 

visit to the special pedagogue only 

once (because of absence of spe-

cialized institutions at the place of 

permanent residence and other rea-

sons). In this case, a brief devel-

opment program was designed and 

the parents received recommenda-

tions on learning and upbringing 

their child; the parents were given 

the necessary special literature and 

manuals for individual training of 

the child. 

Depending on the structure of 

developmental disorders, the rehabil-

itation-educational work with the 

children was differentiated. Work 

with the children of Group 1 was 

mainly aimed at stimulation of the 

child speech development (formation 

of own speech activity). The process 

of rehabilitation-educational inter-

vention with the children of Group II 

was primarily oriented towards 

speech and motor development. 

Work with the children of Group III 

was focused on cognitive and speech 

development. The children of Group 

IV needed a purposive complex of 

multiple pedagogical interventions in 

order to improve cognitive, speech 

and motor development and correc-

tion of various functional system 

disorders.  

 

Conclusions 

● All children of the early 

and junior preschool ages who had 

taken part in counseling needed 

rehabilitation-educational training 

and upbringing, and their parents 

were in need of pedagogical sup-

port. The children represented a 

heterogeneous group in terms of the 

level of cognitive, speech and motor 

development and the degree of 

manifestation of disorders. 

● Our study of the children 

who needed special pedagogical 
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technologies for correction or min-

imizing deviations in their devel-

opment showed that many parents 

turned for rehabilitation support to 

the specialist when their children 

had developed salient secondary 

developmental conditions. Thus, 

there were 73% of children with 

problems of intellectual develop-

ment; 40% of them had intellectual 

disability and 33% - disorders of 

psychological development.  

● Only a quarter of the fami-

lies (25%) consulted the special 

pedagogue of their own accord. The 

majority of parents became anxious 

about their child’s development 

only by the end of infancy and the 

beginning of the junior preschool 

age. But all children under observa-

tion needed rehabilitation-

educational training. These data 

testify to the fact that the modern 

family is not well-informed about 

the typical parameters of child de-

velopment and thus misses the most 

sensitive period of development of 

new psychological traits. 

● We found three variants of 

parental attitude to children and 

their developmental disorders in the 

process of interviews and question-

naires of the parents and during 

observation of the parents before 

and during psycho-pedagogical ex-

amination of their children. It 

turned out that many parents were 

not ready to adequately evaluate 

their child’s state and ensure orien-

tation of the education process to-

wards rehabilitation. The adults did 

not know what and how should be 

done with their child, what toys and 

educational games to bye. More 

attention was paid in the family to 

the physical and somatic health of 

the child, and cognitive, speech and 

emotional development was under-

estimated. But it is common 

knowledge that the parental attitude 

to the child directly influences effi-

ciency of the rehabilitation-

educational process. 

● Joint activity of the special 

pedagogue and the parents can be 

organized on the condition of oblig-

atory and timely inclusion of the 

family in the process of rehabilita-

tion-educational intervention and 

step-by-step training of the parents 

in pedagogical technologies of the 

child’s learning and upbringing. 

● It is necessary to look at the 

work with the parents as a unity of 

three parties: child – parents – spe-

cial pedagogue. A systemic com-

plex approach presupposes observa-

tion by all parties of the unity of 

content, methods and forms of 

work, which would make it possible 

to provide maximally individualized 

assistance to the child and the fami-

ly, to make the required alterations 

in the process its realization and to 

evaluate its effectiveness at the final 

stage. The coordinating role in real-

ization of the systemic approach 

belongs to the special pedagogue. 
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