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Abstract. In the context of the conception of personal attitudes and in line with the the-
oretical and methodological approaches, developed by the classics of the Russian psy-
chology and pedagogy of the 20th century, as well as with reference to the author's
structural model of social rehabilitation of persons with health disabilities and on the
basis of results of a theoretical analysis, the article reveals the relative nature and the
psychological essence of the object of pedagogical rehabilitation. The article is based on
socio-political understanding of social rehabilitation of people with special needs ac-
cording to which rehabilitation becomes a poly-dimension phenomenon admitting of
classification on various principles (from the species (morphological) point of view:
labor, everyday, cultural rehabilitation; in the dynamic (stage-hierarchical) aspect: ini-
tial, elementary, complete; in the instrumental (technological) aspect: medical, engineer-
ing, psychological, pedagogical). Pedagogical rehabilitation is an activity-based peda-
gogical variant of the whole process of rehabilitation as it represents realization of
measures aimed at the formation of specific knowledge, habits and skills and personal
properties necessary for the people with health disabilities for participation in social
practice. External attitudes of such a person reflected in their attitude to various objects
of reality constitute the target of rehabilitation of this kind. The attitude is tripartite and
includes the cognitive (knowledge-based), affective (emotional) and conative (behav-
ioral) components. The article also presents a classification according to the objects of
attitude: attitude of a person with health disabilities to others, to oneself, to the objects
of work, everyday life and culture.
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Recent decades have seen the stage-by-stage improvement of social

formation in domestic defectology of
an understanding of pedagogical re-
habilitation of people with develop-
mental disorders as a kind of specific
pedagogical activity presupposing
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legal capacity of such people in the
sphere of labor, everyday life and cul-
ture and aimed at facilitating their
preparation for the lifestyle normal for
concrete historical conditions [5].
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The given assumption is based on
socio-political interpretation of social
rehabilitation of people with special
needs in general; in accordance with
this idea social rehabilitation appears
to be a multidimensional phenomenon
possessing:

1) the species (morphological)
dimension defining the basic content
aspects of rehabilitation of people
with special needs:

e labor (socio-labor) rehabilita-
tion presupposing social advancement
of people with special needs in pro-
fessional sphere;

e everyday (socio-everyday) re-
habilitation presupposing social ad-
vancement of people with special
needs in the sphere of home and so-
cial everyday life;

e cultural (socio-cultural) reha-
bilitation presupposing social ad-
vancement of people with special
needs in the sphere of cultural produc-
tion and consumption

2) dynamic (stage-hierarchical)
dimension differentiating the main
stages (phases) or quality levels of
rehabilitation of people with special
needs:

e initial rehabilitation presup-
posing suspension of development of
social inferiority brought about by
disorders of psychic functions;

e clementary rehabilitation pre-
supposing creation of foundations of
legal capacity of people with special
needs in key spheres of social practice;

e complete rehabilitation pre-
supposing achievement of maximally
possible independence and autonomy
in the main spheres of social activity;

3) instrumental (technological)

dimension defining the basic kinds of
rehabilitation activity:

e medical rehabilitation, i.e.
provision of treatment for people with
special needs;

e engineering  (technological)
rehabilitation, i.e. creation and im-
plementation of special technical
teaching aids widening the possibili-
ties of people with special needs;

e psychological rehabilitation,
i.e. holding psycho-diagnostic, psy-
cho-prophylactic and psycho-
corrective events for people with spe-
cial needs;

e pedagogical rehabilitation, i.e.
holding events with the aim of for-
mation in people with special needs of
specific knowledge, skills and habits
necessary for participation in social
practice.

Thus, pedagogical rehabilitation
of people with special needs repre-
sents a certain activity-related peda-
gogical “slice” of their complete re-
habilitation [4; 6].

Psychologically relevant com-
prehension of the scope of the given
pedagogical activity is principally im-
portant in this context.

This assumption stems from the
conception of L. S. Vygotskiy about
“psychological difference” of one and
the same psycho-physical disorder in
different social environments and
about “degeneration of external atti-
tudes” leading to “social dislocation”
which constitutes the essence of the
defect [2, p. 70, 104].

And it is “external attitudes” of the
personality suffering from developmen-
tal disorders that should be studied as an
object of pedagogical rehabilitation of
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people with special needs.

Fundamentally important here be-
comes the conception worked out by
V. N. Myasishchev about personal atti-
tudes according to which it is attitudes
that represent “an integral system of
selective conscious personal attitudes
to various aspects of objective reality”
[8, p. 143]; and “based on the rich in-
dividual and socio-historical experi-
ence, they (attitudes) become con-
scious and expressed not only in exter-
nal behavior, but also in the inner
world of a person created on the basis
of such experience” [8, pp. 142—143].
A. S. Makarenko’s thesis that “it is
attitude that constitutes the real object
of pedagogical work” [7, p. 573] gets
special significance in this context.

Anyhow, we are faced here with
the question of which of the real atti-
tudes function as determinants and
indicators of the lifestyle of people
with special needs.

The cue may be found in the
conclusion of V. N. Myasishchev
about the fact that with all versatility
of personal attitudes we can single out
the dominant ones which are repre-
sented by attitude to people, having a
mutual character, attitude to oneself
and attitude to real objects [10]. And
attitude to people can be further speci-
fied in terms of interaction between
“We” and “They” [3].

Taking into account this fact and
the morphological structure of social
rehabilitation of people with special
needs, the determinant of their life-
style ought to be described, first, as
the attitude of a person with special
needs to other people with special
needs (“We”) and to normally devel-

oping people (“They”) as subjects of
socio-labor activity, subjects of socio-
everyday activity and subjects of so-
cio-cultural practice; secondly, atti-
tude — in similar terms — to oneself,
and, thirdly, attitude to the object of
labor, everyday life and objects of
culture (first and foremost, treating
arts as an object focus of art culture).

Meanwhile, attitude is known to
have a tripartite structure including the
cognitive (knowledge-based), affective
(emotional) and conative (behavioral)
components [12]. Consequently, after
defining these components in terms of
dominating attitudes of people with
special needs it would be possible to
reveal certain psychological substrata
characterizing the object of their peda-
gogical rehabilitation.

Anyhow, the problem here lies in
the fact that the corresponding task
has not been properly solved on the
general psycho-pedagogical level.

And the key to the solution may
be found in the assumption of V. N.
Myasishchev that “attitude as a con-
nection between the subject and an
object represents a unity, but the mul-
titude of attitudes manifest more or
less clearly separate components
which can be termed as partial atti-
tudes ...”, and as such, we primarily
observe needs and emotional attitudes
and, springing on their background
and acquiring a certain degree of in-
dependence interests, responsibility
attitudes, evaluations, moral-legal atti-
tudes, etc. [9, pp. 112—113].

The principal importance of this
conclusion is not connected with its
nomenclature of psychological phe-
nomena as such.
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What is more, laying special em-
phasis on this nomenclature and the
attempts to simply “project” or “su-
perimpose” it on the tripartite struc-
ture of attitude with the purpose of
making the constituent psychological
phenomena take positions within the
inner structure of the latter would be
inappropriate.

Firstly, as long as V. N. Mya-
sishchev has not made it a point to
classify the kinds of partial attitudes
but only stated the fact of their exist-
ence, heterogeneous phenomena of
different planes were named as such.
This fact, principal in itself, does not
make it possible to make a conclusion
about the exhaustive character of the
nomenclature of partial attitudes sin-
gled out in this way. Having this in
view, it becomes impossible to cor-
rectly project them on the inner struc-
ture of the basic attitude.

Hence, the search of psychologi-
cal phenomena representing the com-
ponents of the dominant attitude of
man should be undertaken in a differ-
ent location.

And really, V. N. Myasishchev’s
assumption that the components of the
basic attitude are also attitudes,
though having a partial character, be-
comes a key concept.

Principally  important
guences follow from this fact.

First of all, from the point of
view of the structure of the compo-
nents of the basic attitude it is im-
portant that not certain “corpuscular”
inherently indivisible psychological
phenomena, but psychological units
with a tripartite structure — the struc-
ture of attitude — function as such.

conse-

And the partial character of attitudes
should be interpreted not in terms of in-
sufficiency of their structure, but in terms
of their more narrow ““orientation”.

In this light, an important cir-
cumstance having criterial bearing on
the definition of the components of
the dominant attitudes of man: same
name components of the given atti-
tudes should be treated as psychologi-
cal units of the same nature, becomes
evident in its turn.

On the other hand, an important
conclusion about qualitative character-
istics of such psychological units fol-
lows from the fact that the components
of the basic attitude are also attitudes,
only smaller in “scale”. This means
that the given units have all features
immanent in the attitude as such.

Thus it becomes possible to single
out at least three more criteria neces-
sary for the definition of the psycho-
logical substrata of the components of
the dominant attitudes of man.

First, the attitude has valency, i.e.
it is capable of having a positive or
negative mark; hence, the psychologi-
cal attitudes under study should also
possess this immanent property.

Secondly, the attitude is always
pointed at something or “addressed”;
it exists as long as it is an attitude to
something or somebody; that is why
psychological units embodying its
components cannot be characterized
by such property as intentionality.

Thirdly, the attitude is always
subjective and biased, because objec-
tive properties of material and social
phenomena are the same for everyone,
but the positions the people take in
relation to them are selective and differ-
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ent. As far as the generally accepted
notion of “objective attitude” is con-
cerned, it is connected first of all with
the situation in which the attitude of a
person to a certain phenomenon, being
basically subjective, reflects the essen-
tial characteristics of the given phenom-
enon; in a different situation a person
regards as objective an attitude which
simply coincides with his own one.

In accordance with this fact, the
psychological substance representing the
components of the dominant attitudes of
man should also possess the property of
subjectivity and impartiality.

The criterial basis formed in this
way allows the researcher to resolve
the problem of psychological essence
of the components of the dominant
attitudes of people, including those
with special needs.

As far as cognitive components
are concerned, they are represented not
as knowledge as such, i.e. as objective
information about the essence of phe-
nomena, but as a psychological phe-
nomenon in which this information is
combined with objective-subjective
information about the value phenome-
na — socio-perceptive images'.

The same criterial approach
makes it possible to give an adequate
definition to affective components of
the dominant attitudes of man by
specifying emotions as their psycho-
logical substratum.

LIt is characteristic that much earlier
S. L. Rubinshteyn practically took
knowledge out of the frames of attitude
by saying that psychic processes “express
not only knowledge about phenomena but
also attitudes to them” [13, c. 264].

At last, as far as conative compo-
nents of the dominant attitudes of man
are concerned, they should be repre-
sented not by his or her real behavior-
al acts — deeds, actions, etc., — but by
corresponding social aims.

In this light, the basic compo-
nents of the dominant attitudes of
people with special needs, functioning
as psychological substrata characteriz-
ing the object of pedagogical rehabili-
tation of people with special needs are
clearly seen.

The attitude of a person with
special needs to other people con-
tains the cognitive component in the
form of an interpersonal perception,
based on the image of “we” (people
with special needs) and the image of
“they” (all others) as subjects of labor,
everyday life and culture.

The affective component of the at-
titude of a person with special needs to
other people as subjects of labor, every-
day life and culture is represented by his
or her interpersonal feelings disclosed
along the lines of “we” and “they”.

The conative component of the at-
titude of a person with special needs to
other people as subjects of labor, every-
day life and culture, also opposed by the
feature of belonging to areas of “we”
and “they” is manifested as an aim —
disposition to a certain form and charac-
ter of interpersonal interaction in socio-
labor, socio-everyday-life and socio-
cultural spheres.

In its turn, the attitude of a per-
son with special needs to oneself is
correlated with its cognitive compo-
nent of self-perception — the image of
“T” — as a subject of labor, everyday
life and culture.
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The affective component of the
attitude of a person with special needs
to oneself embodies his or her self-
perception as a subject of labor, eve-
ryday life and culture interpreted not
physiologically but psychologically,
which stems from the image of the
feeling of “I” (“Jchgefiihl”) founded
earlier by W. Wundt [1].

And, finally, the conative com-
ponent of the of a person with special
needs to oneself as a subject of labor,
everyday life and culture functions as
a corresponding aim, i.e. a behavioral
tendency oriented at a certain level of
self-actualization in socio-labor, so-
cio-everyday-life and socio-cultural
spheres defined for oneself.

As far as the attitude of a per-
son with special needs to objects of
labor, everyday life and culture is
concerned, its cognitive component
also may and should be defined with
reference to the term “perception” —
this interpretation is kept in view
while formulating problems of subjec-
tive perception of labor by a specialist
in this or that field, as well as ques-
tions of perception, in particular, of
national life and arts, and when we do
not speak of a concrete character of
arts but of a generalized image of
“arts” as a whole as a social phenom-
enon [11; 14; 15].

The affective component of the
attitude of a person with special needs
to objects of labor, everyday life and
culture represents the corresponding
feelings; in this context the widely
spread phrases “love of one’s work”,
“love of everyday life” or “love of
arts”, often used metaphorically or in
general sense get concrete psycholog-

ical content.

Finally, the conative component
of attitude to objects of labor, every-
day life and culture represents the mo-
tivation of a person with special needs
for socio-labor, socio-everyday-life
and socio-cultural activity.
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