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Abstract. The article is devoted to the study of problems confronted by parents of children 

with multiple disabilities in reinforcement of reading skills at home in conditions of family 

education. It defines the parental needs in the process of formation of reading skills in junior 

schoolchildren with multiple disabilities, characterizes families having schoolchildren with 

multiple disabilities, and describes the peculiarities of parental attitude to the process of for-

mation of reading skills in junior schoolchildren with multiple disabilities. 

The author substantiates the necessity of monitoring the process of parents’ inclusion 

into the corrective-educational activities, in particular, into the process of formation of 

reading skills in schoolchildren with multiple disabilities. The article stresses the neces-

sity of working out methods materials, which would provide special recommendations 

for parents in actualization and reinforcement of the child’s knowledge and skills ac-

quired at school. 
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According to Russian defectologi-

cal science a multiple defect comprising 

two or more primary impairments pre-

sents considerable difficulties for chil-

dren both in acquisition of learning ma-

terial and in development of cognitions 

about the surrounding world. The cate-

gory of children with multiple disabili-

ties includes children with a bisensory 

defect, intellectually disabled children 

with sensor and motor disorders and 

intellectually disabled children with 

autism spectrum disorders. 

In recent years, the number of 

groups for children with multiple de-

velopmental disabilities at special ed-

ucational institutions of type VIII is 

growing. On the average, children of 

this nosological group make up about 

40% of the pupils of special educational 

institutions [16]. According to monitor-

ing undertaken by Yu. A. Afanas'eva, 

O. V. Titova, I. M. Yakovleva, the 

number of pupils with mild intellectual 

disability declines, whereas the num-

ber of pupils with marked and severe 

intellectual disability considerably 

grows. The number of classes for 

children with a complex structure of 

defect also grows. Thus, in 2007/08 

© Katkova I. A., 2015 



 

Special Education. 2015. № 3 38 

school year the average number of 

these classes in Moscow schools hav-

ing such classes was 31.4%; in 

2011/12 school year this number grew 

to 39.5% [3]. 

“Multiple (combined) disabilities 

include those, which are represented 

by several primary defects each of 

which, taken separately, would define 

the character and structure of non-

typical development. All disabilities 

influence each other in a specific way 

and are reciprocally reinforced” [9, 

p. 15]. In the course of the child’s de-

velopment a number of deviations ap-

pear alongside with the intellectual 

disability and thus make up the whole 

picture of non-typical abnormal devel-

opment. Deviations of development of 

a child with intellectual disability 

whose analyzer or function has suf-

fered to a certain degree differ both in 

quality and in quantity from deviations 

which develop in children of the same 

age whose analyzers function well. 

The effectiveness of teaching children 

with multiple disabilities depends on 

the interaction between the parents and 

the specialists of the educational insti-

tution and actually between all partici-

pants of the education process. 

Responsibility for the formation 

of any learning skill fully rests upon 

the pedagogues of special educational 

institutions but psychological research 

shows that the family is one of the 

most important factors of psychologi-

cal and personal development of the 

child [12]. 

Teaching children to read has a 

tremendous social significance 

(A. K. Aksenova, V. V. Voronkova, 

G. M. Guseva, M. F. Gnezdilov, M. I. 

Shishkova, etc.); it is especially im-

portant for children with multiple dis-

abilities. If typically developing chil-

dren are capable of overcoming the 

difficulties they come across in learn-

ing how to read, children with multi-

ple disabilities including intellectual 

disability cannot make such volitional 

efforts and get lost when they face a 

difficulty. This peculiarity of pupils 

learning in groups for children with 

multiple disabilities at special educa-

tional institutions of type VIII de-

mands inclusion of classroom skills 

reinforcement exercises at home un-

der the guidance of the parents. 

The family of a child with multiple 

disabilities as a concrete category in 

need of socio-psychological support has 

not been properly studied yet in practi-

cal psychology and social work. But the 

family functions as a powerful source of 

compensation and rehabilitation of the 

psychological development of the child. 

That is why the educational and rehabil-

itation role of the family dramatically 

grows in the process of actualization 

and consolidation of the formed skills in 

children with multiple disabilities, 

which defines the urgency of the study 

of this problem in special psychology 

[12; 14]. 

The aim of our research was to 

reveal the parents’ needs and the pe-

culiarities of parental attitude to the 

process of formation of the reading 

skill in junior schoolchildren with 

multiple disabilities, as well as the 

difficulties the parents come across 

when consolidating at home the habits 

acquired in the classroom. 

Reading is not only an academic 

subject but also a means of learning 
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other school subjects even for a child 

with multiple disabilities. At lessons 

in this subject, the pupil does not only 

recognize letters and groups them into 

syllables, but also learns to listen and 

comprehend, to answer questions and 

to think. Getting acquainted with the 

letter, the child enters the world of 

sign systems mastering which devel-

ops his thinking and gives him a pos-

sibility to get to know the achieve-

ments of the world culture and the 

experience of other people. 

Even the slightest success at the 

reading lesson is consolidated at other 

lessons. Teaching reading at school is a 

systemic process. It is important that the 

child should not lose the skill acquired 

here when he is out of school, for ex-

ample, during vacations or illness. Prac-

tical experience shows that many par-

ents do not fully realize the importance 

of formation of the reading skill and, 

burdened by the negative manifestations 

of the child’s multiple disabilities, re-

fuse to realize the necessity of for-

mation of this skill in their child. 

What should the parents of a 

child with multiple disabilities do? 

The problem is made more difficult 

by the fact that there are children who 

underuse speech in communication. 

“The vocabulary of a child with intel-

lectual disability turns out to be espe-

cially underdeveloped; the associa-

tions which a word might call forth 

are rather poor and concrete; the func-

tion of abstraction and generalization 

develops very slowly” [11, p. 9-10]. 

We interviewed the parents of 68 

children learning in classes for children 

with multiple disabilities at Moscow 

special educational institutions of type 

VIII (№ 35, 81, 105, 482, 895) and 

Ryazan Regional special general educa-

tion boarding school № 3 “Vera”. 

The families had the following 

composition. 51% of children (35 

people) are from complete families 

and 49% (33 people) are from incom-

plete families. 12% of families (8 

families) have 3 or more children.

 

 

49% 

51% 

12% 

■  Complete 

□ Incomplete 
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Diagrams 1-3. Composition of families bringing up children with multiple disabilities 

88% 
10% 

90% 

■ With 1-2 children 
□ With 3 or more children 

■ Еще лица с ОВЗ 
□ 1 ребенок с ОВЗ 
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Diagram 4. Socio-cultural level of families bringing up children  

with multiple disabilities 

10% of families (7 families) in-

clude other people with special needs 

in addition to the child with multiple 

disabilities. 

28% of respondents (19 people) 

have higher education, 3% (2 people) 

have incomplete higher education, 3% (2 

people) have incomplete secondary edu-

cation, 19% (13 people) have general 

secondary education and 35% (24 peo-

ple) have secondary special education. 

12% of respondents (8 people) gave no 

information about their education. 

It is also necessary to note that 

even parents of children whose com-

municative skills and speech habits at 

the time of review were characterized 

by a very low level of development 

(separate sounds, gestures, low level 

of communication needs) agreed to 

take part in the interview. What is 

more, not less than 85% of the parents 

expressed the need to develop the 

reading skill in their child. 

The results of the interview al-

lowed us to single out three groups of 

parents: 

1 — parents whose children can 

use speech (keep the conversation 

going, ask and answer questions, their 

speech is eligible enough) – 44% (30 

children); 

2 — parents whose children use 

only separate words and gestures for 

communication – 37% (25 children); 

3 — parents whose children use 

only separate sounds and gestures for 

communication – 19% (13 children). 

Analysis of obtained results re-

vealed the following peculiarities of 

the attitude of the parents of junior 

schoolchildren with multiple disabili-

ties to the process of formation of the 

reading skill. 

84% of parents (25 people) of 

group 1 make attempts to improve 

their child’s reading skill. But 4 par-

ents (13% out of 30 people) of group 

12 % (n/a) 
 

28 % (higher) 

35 % (secondary 
special) 

 

19 % (general sec-
ondary) 

3 % (incomplete sec-
ondary) 

3 % (incomplete high-

er) 
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1 do not practice additional reading 

though they believe that it is neces-

sary to form the child’s reading skill. 

One grown up person (3%) works 

with the child at home but does not 

believe it necessary to form the 

child’s reading skill. 

All parents of group 2 consider it 

necessary to form the reading skill, 

but two of them (8%) do not make 

attempts to improve their child’s read-

ing skill or do it unsystematically. 

Two parents (15%) of group 3 do 

not think it necessary to form the 

reading skill of their child, and three 

parents (23%) do not make attempts 

to improve their child’s reading skill. 

While explaining this fact many of 

them anchored their hopes on the 

school or just said: “Let him first 

learn to speak”; many parents com-

plained about lack of time. 

The parents who devote enough 

time to their child told us with pleas-

ure about their learning activity: they 

read together, look at pictures, try to 

answer questions, read syllables, etc. 

Of course, such learning together 

bring grown up people and children 

together, stimulate and fill with new 

content rare and joyful minutes of 

spiritual communication and educate 

positive properties in the child. 

The parents spoke of urgent need 

of qualified help by specialists (logo-

pedist, psychologist and defectologist) 

for children with multiple disabilities, 

but, with rare exceptions, did not indi-

cate precisely what kind of help they 

would like to get, for example: 

– with the help of a defectologist 

the child will learn “to repeat correct-

ly … not to be in a hurry to develop 

the skill to express his thoughts in the 

right way … to write correctly … to 

develop motor skills … to enrich vo-

cabulary … to develop memory and 

attention”; 

– a logopedist may help the child 

“to read quietly and attentively … to 

pronounce all sounds and improve 

pronunciation”; 

– the following help is expected 

from a psychologist: “communication, 

behavior in the collective, diligence, 

overcoming hysterics … so that the 

child behave himself properly at home 

… so that he could get rid of the fear 

to begin conversation”. 

All parents believe it necessary to 

follow the instructions of the peda-

gogues. But the parents also say that 

less than one third of them receive 

recommendations from specialists 

about the formation of learning skills 

and reading special methods litera-

ture. Thus, 9 parents (30%) of group 1 

get recommendations from specialists 

about the formation of learning and 

reading skills and 6 (20%) of parents 

– about reading special methods liter-

ature. In the second group 7 (28%) 

parents get recommendations from 

specialists about the formation of 

learning and reading skills and 4 

(16%) parents – about reading special 

methods literature; in the third group 

2 (15%) parents get recommendations 

from specialists about the formation 

of learning and reading skills and the 

same number of parents – about read-

ing special methods literature. 
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Table 1 

The results of interviewing the parents of pupils learning in classes  

for children with multiple disabilities at special general education schools  

and special educational institutions of type VIII about the formation  

of the reading skill, % 
Categories of 

parents/ in-

terview pa-

rameters 

Number 

of peo-

ple, (%) 

Recommendations 

of specialists 

about the for-

mation of learning 

and reading skills 

Recommendations 

of specialists 

about reading 

special methods 

literature 

Necessity to 

form the 

child’s read-

ing skill 

Attempts 

to improve 

the child’s 

reading 

skill 

+ - ? + - ? + - ? + - ? 

Parents whose 

children use 

speech for 

communication 

30  

(44%) 
30 50 20 20 67 13 94 3 3 84 13 3 

Parents whose 

children use 

separate words 

for communi-

cation 

25 

(37%) 

28 56 16 16 52 32 100 - - 92 8 - 

Parents whose 

children use 

separate 

sounds and 

gestures for 

communication 

13 

(19%) 

15 46 39 15 46 39 85 15 - 77 23 - 

Total number 

of respondents 

68 peo-

ple, 

(100%) 

18 

people, 

(26%) 

  12 

people, 

(17%) 

        

+   positive answer 

-    negative answer 

?   difficult to answer 

 

The general results of interviewing 

show that 26% of parents (18 people) 

of children with multiple disabilities get 

recommendations from specialist about 

the formation of learning and reading 

skills, and in only 17% (12 people) of 

cases specialists consult the parents 

about reading special literature. 

The parents name the following 

difficulties in acquiring the reading 

skill by their children: 

– do not read the syllables to the 

end, mix up the letters and syllables; 

– cannot organize letters into syllables; 

– read syllables from right to left; 

– have pronunciation problems; 

– skip syllables, cannot remem-

ber letters; 

– replace one vowel by two vow-

els, replace letters and endings; 

– are in a hurry, inattentive, do 

not show interest in reading, do not 

try to understand, cannot retell. 

Thus, the answers of the parents 

of children with multiple disabilities 

showed that a considerable part of the 

parents (38 people, 57%) are not mo-

tivated to take part in the process of 
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developing rehabilitation work aimed at 

formation of the reading skill with their 

own children. Such situation is explained 

by the parents by lack of time, by the be-

lief that this work should be carried out 

by specialists, by deficiency of methods 

literature about the provision of psycho-

pedagogical conditions of teaching chil-

dren in classes for pupils with multiple 

disabilities and by absence of special lit-

erature for the parents. 

So the process of preparation of 

parents to their participation in teaching 

the child at school is a complex is a 

complex multi-aspect phenomenon; it 

is a most important line of socio-

pedagogical activity of a teacher-

defectologist at an educational institu-

tion. Organization of work with parents 

at a special educational institution 

guarantees the formation of the fami-

ly’s psycho-pedagogical potential nec-

essary for successful integration of the 

child and the parents in the educational 

environment of the school. 

In this connection it seems neces-

sary to organize work with parents 

aimed at their inclusion in the educa-

tional rehabilitation process and, in par-

ticular, in developing the reading skill 

in children with multiple disabilities; it 

is also absolutely necessary to work out 

manuals for parents in actualization and 

consolidation of the reading skill ac-

quired in the classroom at home. 
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