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Problem statement

The renewed aims of the system
of general education in Russia multi-
ply traditional and create new de-
mands to the quality of pedagogues
and to the level of their professional
activity. The process of professional
training should facilitate, in particular,
mastering modern education technol-
ogies and methods of teaching and
upbringing, knowledge, skills and
habits in order to be able to carry out
inclusive education of persons with
special educational needs and to real-
ize adapted educational programs [3].

The new requirements to the
quality of education of children with
special educational needs (SEN) for-
mulated in the Federal State Educa-
tional Standards and the requirements
to the professional competence of the
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teacher presented in the Professional
Standard of a Pedagogue call forth the
necessity to make alterations in the re-
sults, content and organization of pro-
fessional training of pedagogues [4].
Alteration “of the content of the
programs of pedagogical training and
learning technologies with the pur-
pose of facilitating the realization of
the new professional standard of a
pedagogue and new standards of
school education, practical training,
enhancement of interaction between
all components of the content of edu-
cation (subject, psycho-pedagogical
and information-technological) and
the professional tasks of the peda-
gogue, introduction of a diversified
system of practices and on-the-job
training in the curricula, opportunity
of direct training of not only teachers
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of different subjects but also peda-
gogues for different types of schools
and categories of pupils by using
mechanisms of school-university part-
nership constitute one of the problems
the solution of which may improve the
quality of education in the framework
of realization of the process of peda-
gogical  education  modernization.
Training personnel for a wide range of
pedagogical activity “outside school
and outside the system of education”
[4]. These aims are directly connected
with training at master’s degree cours-
es teachers-defectologists with a good
command of modern education tech-
nologies and methods of teaching and
upbringing, with practical experience
of using them in organization of in-
clusive education of persons with
SEN and realization of adapted educa-
tional programs in various institution-
al conditions.

The current Federal State Educa-
tional Standard of higher professional
education (FSES HPE) in the field
“Special (Defectological) Education”
is designed in such a way that it al-
lows combining in-depth theoretical
and practical training of teachers-
defectologists for different kinds of
professional activity including reha-
bilitation-pedagogical and scientific-
research ones [8]. The Basic Profes-
sional Educational Program (BPEP)
of  training  future  teachers-
defectologists for master’s degree pre-
supposes 60 credits for theoretical
training and 57 credits — for practice
and scientific-research activity. This
creates objective conditions for crea-
tion of new modular master’s degree
BPEPs and variable educational mod-

ules realization of which can guaran-
tee a high level of practical prepara-
tion of graduates for professional ac-
tivity provided the necessary condi-
tions have been created. Nevertheless
the modular principle of design of the
master’s degree BPEP has not become
widely used, and the majority of mas-
ter’s degree programs in the field
“Special (Defectological) Education”
still have discipline-based design. On-
ly separate master’s degree programs
formally have invariable modules, and
the programs with variable modules
are very rare. The master’s degree
program “Education of Persons with
Intellectual Development Problems”
worked out and realized in the condi-
tions of network interaction of higher
education institutions in the Herzen
State Pedagogical University of Rus-
sia and the Yaroslav-the-Wise Novgo-
rod State University is an example of
such program. The modules are in-
built in the variable part of the profes-
sional cycle and unite only those dis-
ciplines that provide practical training
in the process of practical sessions the
majority of which are held directly at
educational institutions with participa-
tion of practical workers [7].

In this context, designing new
nodules for master’s degree programs
in the field “Special (Defectological)
Education” (teacher-defectologist) in
accordance with changing require-
ments to the content and conditions of
their realization presupposing in-
depth professionally-oriented students
practice involving network interaction
of education institutions becomes
quite an urgent task.

In the course of realization of the
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project “Design and Test of New
Modules of the Basic Professional
Education Program of Professional
(Pedagogical)  Master’s  Degree
Course” in the framework of the unit-
ed group of specialties “Education
and Pedagogy” in the training field
“Special (Defectological) Education”
(teacher-defectologist) on the basis of
network cooperation of educational
institutions realizing higher education
and general education programs pre-
supposing in-depth  professionally-
oriented students’ practice, model
programs of six educational modules
have been worked out: “Foundations
of the System of General Education”,
“Methods and Techniques of Organi-
zation of Academic and Pastoral Sup-
port for Children with SEN in General
Education Institutions and in Special
Schools”, “Individualization and Dif-
ferentiation of Academic and Pastoral
Support for Children with SEN in
General Education Institutions and in
Special Schools”, “Design of Aca-
demic Work with Children with SEN
in General Education Institutions and
in Special Schools”, “Assessment and
Monitoring Basic Educational Out-
comes of Children with SEN”, and
“Fundamentals of Scientific-research
Work in the Field of Special (Defecto-
logical) Education”. On the whole,
these modules can make up the foun-
dation of the uniform educational
program of master’s degree course in
pedagogy which would provide in-
depth theoretical and practical training
of teachers-defectologists for various
kinds of professional activity.
Conceptual foundations of in-
depth practical training of students

in the framework of a modular
master’s degree program

In the context of solution of ped-
agogical education modernization
tasks, the realization of in-depth pro-
fessionally oriented students training is
associated with the transition to the
modular principle of program design
(with inclusion of practice and scien-
tific-research work in each module)
which consists in targeting content and
purpose of study of each module at the
acquisition of the corresponding pro-
fessional skills designated in the pro-
fessional standard of a pedagogue [2;
5]. In this connection the educational
module is considered to be a logically
complete integrative complex of disci-
plines and practice aimed at the for-
mation of the student’s concrete com-
petences (professional actions).

Education results of the BPEP of
master’s degree in the field “Special
(Defectological) Education” are for-
mulated according to the requirements
of the Professional Standard the Fed-
eral State Educational Standards
(FSES) of children with SEN.

The structure of the module in-
cludes the following elements: aca-
demic disciplines (including practi-
cum), practices (pedagogical and sci-
entific-research ones) and scientific-
research work, and final attestation on
the module [2; 6; 7].

Prior to working out in-depth
professionally-oriented students prac-
tice in conditions of network interac-
tion in accordance with the master’s
degree program in the field “Special
(Defectological) Education”, we ana-
lyzed the approaches to the content
and organization of practice within
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the current master’s degree programs.
Analysis outcomes revealed the fol-
lowing main drawbacks of practice
organization: loose connection of the
practice tasks with the competences to
be formed; absence of connection be-
tween the practice content and the
needs of an education institution; out-
dated type of interaction with educa-
tion institutions (“school — practice
base”); inadequate involvement of
students in research activity; irrational
organization of the students’ activity
during scientific-research practice.

The practice model was worked
out on the basis of the activity-
competence approach presupposing
reapportioning and increase of practi-
cal and scientific-research work of the
students, interrelations between the
content of the module disciplines,
practice and scientific-research work,
their orientation towards the develop-
ment of professional actions of a peda-
gogue [5; 6]. Thus, while designing in-
depth practice-oriented training we
must ensure: interconnection of the
content of practices and disciplines of
the module; variability of practices in
the module and their inclusion in the
uniform system of practices in the
structure of the BPEP; orientation of
the content of practices towards the
formation of concrete professional
actions; and organization of network
interaction between the university and
the educational institution.

In-depth practice model in the
master’s degree program

Practice is “a kind of academic
activity aimed at formation, consoli-
dation and development of practical
skills and competence in the process

of do certain kinds of work connected
with the future professional activity”
[9]. Consequently, practice gives the
student an opportunity to acquire per-
sonal experience in various kinds of
professional activity.

The purpose of the on-the-job
training of the master’s degree student
in the field “Special (Defectological)
Education” is to facilitate the devel-
opment of general professional and
professional competence of the stu-
dent in the sphere of rehabilitation,
diagnostic  counseling, preventive,
scientific-research and/or other kinds
of activity through consolidation and
expansion of theoretical training of
the student and his acquisition of cer-
tain practical skills. The practice tasks
in the module are formed taking into
account the specificity of the master’s
degree program on the basis of the
requirements of the current FSES and
the professional standard.

On-the-job training has a special
significance for the professional de-
velopment of the teacher-
defectologist. It does not only facili-
tate actualization and integration of
knowledge, its practical application
and development of professional and
personal competences, but also cre-
ates the conditions for cooperation
with colleagues and inclusion in the
professional community. Practice en-
sures the development of professional
thinking and the ability to make deci-
sions in new situations with the help
of specially organized reflection.

Thus, the main goal of the practi-
cal training of a modern teacher-
defectologist may be formulated fol-
lowing A. A. Morgolis as “the for-
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mation of ability to organize inde-
pendent professional development, i.e.
development of his/her activity in new
and each time unique conditions” [5,
c. 113]. It is possible to achieve this
goal only when the student’s activity
is constructed as “solution of peda-
gogical problems (tasks) aimed at
finding a general method of profes-
sional action which can be further
transformed into a number of profes-
sional actions unique and specific for
different conditions” [5, c. 113].

In module-based master’s degree
programs practical training of students
is ensured, alongside with practical
sessions and independent work in the
disciplines, by pedagogical and scien-
tific-research practices and scientific-
research work which are built into the
structure of the module on a par with
disciplines.

The structure of practice in a
module is common for all modules
responsible for the formation of pro-
fessional actions. Practices may have
both disciplinary and interdisciplinary
character. The volume and length of
the practice is determined taking into
account the specificity of the master’s
degree program, but within a module
each kind of practice is usually rather
short (1-3 credits). This is connected,
firstly, with the orientation of practice
at the formation of a limited number of
professional actions, and, secondly,
with the fact that in its essence, it is a
learning practice, and this should be
kept in mind when defining the content
and formulating the students’ tasks.

Thus, the master’s degree prac-
tice model comprises the following
elements:

1) module practices (scientific-
research and pedagogical practices,
scientific-research work),

2) long-term complex pedagogi-
cal practice (methodological practice
and on-the-job training — according to
the module content and the BPEP on
the whole),

3) scientific-research  practice
(according to the BPEP on the whole).

Correspondingly, the module
practice is built into the general sys-
tem of practices according to the
BPEP on the whole making up one
complex whole in the training of
teachers-defectologists.

Organization of practices

The formation of professional ac-
tions takes place in the process of the
students’ acquisition of the content of
separate modules and the program on
the whole. It is principally important
that the sequence of practices in a
modular master’s degree programs
should be established on the basis of
the logic of phase formation of the
students’ professional actions and
specificity of training masters in the
field “Special (Defectological) Educa-
tion”. Scientific-research work comes
before on-the-job training in the pro-
cess of formation of professional ac-
tions within an educational module.

Scientific-research work in the
conditions of practice and acquisition
of the content of disciplines is aimed
at revealing theoretical questions and
pedagogical problems (tasks) the solu-
tion of which is necessary for the suc-
cessful accomplishment of the desig-
nated professional action, analysis of
the causes and problems in the reali-
zation of a professional action and the
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search of solutions of concrete profes-
sional problems. Consequently, organ-
ization of the scientific-research work
facilitates, in the first place, rational
acquisition of the theoretical material
and its integration with real pedagogi-
cal practice, as well as the develop-
ment of professional actions and a re-
flexive kind of attitude to them.

It is necessary to emphasize the
reciprocal content relationship be-
tween scientific-research work and
practices (scientific-research and ped-
agogical ones) within the module. Re-
search problems arise in practical ac-
ademic activity in the process of stud-
ying disciplines and are formulated
together with the pedagogue and the
teacher-supervisor taking into account
the needs of the education institution.
For example, a study of the school’s
experience in organizing out-of-class
activities, a study of the school’s
evaluation policy, a study of the
school’s experience in designing aca-
demic and pastoral activity, investiga-
tion of the risks of inclusive education
of children with SEN, etc. may be-
come such problems in the context of
the modules. The search of solutions
of the revealed problems becomes the
subject of the students’ activity in the
process of the scientific-research prac-
tice, and the implementation of these
solutions become part of the process
of the pedagogical practice.

The professional actions as pre-
planned outcomes of training within
modules and on the master’s degree
program as a whole are formed in a
purposive and consistent manner in
the process of all kinds of practice
(practices in the modules, long-term

practices in the BPEP on the whole)
and the scientific-research work.
Their development is based on the
knowledge and skills acquired in the
process of studying a discipline which
presupposes (according to FSES) a
fairly large proportion of independent
work (not less than 67% of the total
amount of credits) and preference to
practical sessions (not less than 67%
of the total amount of credits) [9].
Module practice promotes the
first stages of the student’s acquisition
of a professional action — learning the
structure of an action and opportuni-
ties of its usage together with the ped-
agogue-supervisor, and attempts to
use it independently. Organization of
long-term  pedagogical  practices
(methods practice and on-the-job
practice) in the BPEP on the whole
ensures integration of the module con-
tent in the formation in future teach-
ers-defectologists of a certain number
of professional actions. During long-
term practices the student has an op-
portunity to include concrete profes-
sional actions (for example, working
out and realization of discipline pro-
grams within the basic general educa-
tion program, planning and conduct of
classes, organization, control and
evaluation of learning achievements,
current and final results of acquisition
of the basic general education pro-
gram by the pupils, design and reali-
zation of pastoral support programs,
etc.) into the general structure of pro-
fessional activity of a teacher-
defectologist, first under the supervi-
sion of a pedagogue of an education
institution (methods practice) and then
independently in the course of peda-
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gogical (on-the-job) practice.

Network interaction with an
educational institution

Organization of network interac-
tion with education institutions
providing education for children with
SEN constitutes a most important
condition of enhancement of practical
training of teachers-defectologists
doing a master’s degree course of
study. No doubt, proper formation of
professional actions is impossible out-
side education institutions because it
is they that create real conditions of
educational activity (subjects and me-
dium) and provide examples of real
professional actions and technologies
demonstrated by the pedagogues.

Establishment of a direct bilateral
relationship “university — education
institution” (direct interaction) on the
basis of an agreement on network in-
teraction is the main mechanism al-
lowing cooperation between employ-
ers and universities. This agreement
formalizes and brings close partners’
relations to a new level and designates
the status of the education institution
as a practice base and its teachers — as
pedagogues-supervisors [5].

The network form of interaction
gives an opportunity to create the nec-
essary conditions for immersion into
the professional environment, to carry
out in-depth practice-oriented mas-
ter’s degree student’s training for pro-
fessional activity on the basis of co-
usage of network educational re-
sources, exchange of resources be-
tween universities and education insti-
tutions and application of education
institutions potential in personnel,
equipment and materials, academic-

methodological, information and so-
cial resources.

Acknowledgement of an educa-
tion institution as a real partner in
training teachers-defectologists pre-
supposes not only the development of
equal partner subject-subject relations
but also the separation of responsibil-
ity for practical training between the
university and the education institu-
tion and widening of the forms of co-
operation [5].

Correspondingly, special role in
practical training of students is given
to the pedagogue-supervisor who cre-
ate the conditions for the acquisition
of the structure of the professional
action by students, of the possibility
of its usage in the course of the mod-
ule practices and the transition to per-
forming independent professional ac-
tions in the structure of professional
activity of the teacher-defectologist
during long-term practices. The peda-
gogue-supervisor provides student
counseling, helps them analyze and
understand their professional actions
and professional behavior, and to sin-
gle out its advantages and disad-
vantages. The content of the supervi-
sor’s work is defined by the interpre-
tation of the notion of supervision as a
form of counseling and, correspond-
ingly, of the position of the supervisor
as that of a counselor differing trom
the position of the teachers and the
authority.

The pedagogue-supervisor car-
ries out support of professional ac-
tions of the students-on-practice from
the positions of a highly qualified
specialist who tries to prevent and
correct professional mistakes of stu-
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dents, and gives recommendations
about various aspects of professional
pedagogical activity [5].

New experience of cooperation
of design and realization of the pro-
grams of practice and scientific-
research work was collected in the
field of testing educational modules of
master’s degree programs. In the pro-
cess interaction the school-practice
base formulated its requirements to
the content of research-oriented tasks
to be completed by the students. Thus,
students’ practical activity outcomes
acquired social significance — they did
not only solve a concrete educational
task, but also satisfied the needs of an
education institution in the data nec-
essary for improvement of pedagogi-
cal activity.

In terms of organization, the par-
ticipation of employers is highly sig-
nificant in the process of realization of
the modules practical aspect, various
forms of social interaction of students
(roundtable discussions, master clas-
ses, counseling, discussion of urgent
problems of development of the
sphere of education of children with
SEN, practice, etc.) with educational
institutions personnel [1].

The main conditions ensuring in-
depth practice-oriented training of
master’s degree students may comprise
inclusion of students in professional
environment; sensitivity of the pro-
gram to the needs of an education insti-
tution; renovation of the forms and
methods of work with pedagogical col-
lectives; establishment of partner rela-
tionships with education institutions;
activization of students’ participation
in solution of concrete educational

problems (tasks); organization of pro-
ject and research students work at the
request of an education institution;
separation of responsibility for practi-
cal training between the university and
an education institution.

Conclusions

Realization of the suggested
model may allow creating a new sys-
tem of practice-oriented professional
training of teachers-defectologists in
the field “Special (Defectological)
Education” for activity in the sphere
of teaching children with SEN in var-
ious institutional conditions. Such
system should be characterized by:

—orientation of all master’s de-
gree programs at the formation of
competences directly concerned with
the satisfaction of the professional
standard demands in reference to the
corresponding professional actions;

—optimal use of the academic
learning time of the master’s degree
BPEP for the realization of the stu-
dents’ pedagogical practice, including
the long-term methods practice and
on-the-job pedagogical training and
ensuring interconnection of the con-
tent with academic disciplines;

—enhancement of the role and re-
sponsibility of the education institu-
tion — partner in the process of design
and realization of practice programs
and scientific-research work of mas-
ter’s degree students;

—ensuring flexibility and variabil-
ity of practice programs taking into
account the specificity of the content
of the BPEP, as well as the peculiari-
ties of the basic training of master’s
degree students;

—providing students an oppor-
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tunity both to acquire experience of
future professional activity during
practice and get favorable results
which would interest a prospective
employer.
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